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The Consumer’s and Producer’s Workshop 

 A structure to support literacy development in all language areas. 

Consumer’s Workshop: Listening, Reading, and Viewing of Media Texts;  

Producer’s Workshop: Speaking, Writing, and Representing of Media Texts.  

The Consumer’s Workshop - A place where students learn to independently use the critical literacy skills of 

consuming information: 

 Comprehension Strategies 

 Demonstrating Understanding 

 Extending Understanding 

 Point of View/Interpreting Texts/Making Inferences 

 Analyzing & Responding to Texts/Evaluating Texts/Understanding Form & Style 

The Producer’s Workshop - A place where students learn to independently produce sophisticated texts, developing 

the critical literacy skills of producing information: 

 Developing & Organizing Content 

 Form and Style 

 Conventions 

 Reflecting and Writing Skills & Strategies 

 

 As well as Speaking to Communicate and Creating Media Texts 

 

To the dreamers, the innovators, the teachers who are constantly seeking to 

improve their practice. This text is a culmination of years to thinking, tinkering and 

wondering how better to teach literacy skills. It works for me now, in an ever-

changing world, and it will continue to evolve and change. 

 

M. McClenaghan.  

Please feel free to share. I ask that access my Teacher’s Pay Teachers store to access a copy of this document. 

https://www.teacherspayteachers.com/Store/Michael-Mcclenaghan 

  

https://www.teacherspayteachers.com/Store/Michael-Mcclenaghan
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INTRODUCTION 

 

We cannot solve our problems with the same thinking we used when we created them.  

~ Albert Einstein ~  

 

WHO AM I? 

 

I am a teacher. I am a teacher who believes that being an educator today is very exciting. I am a teacher who 

believes that technology today is transforming the way that students learn, and the way that teachers can teach.  

Never before have we been so connected: to each other, to the larger world around us, and an exponentially 

exploding amount of information.  

I began my journey of integrating technology into my program almost 10 years ago when I first taught Grade 6.  In 

that move, up from a primary grade, I knew that technology needed to be important to my teaching. However, I 

started off with a bit of a misstep. I believed that technology was the key to motivating my students. I felt that I 

needed to use technology so that I could motivate my students to learn because I believed that technology is 

inherently motivating. Perhaps, at that time, I was right.   

However, now I realize that technology is much more powerful than that. Technology can transform the way that 

we learn and teach! 

One thing that I did do well, though, was to always start with the end in mind. What do I want my students to 

learn? What skills are they going to develop? With this in mind, I then chose the tool that would help reach that 

goal. But technology is only that: a tool. It is a very powerful tool! But a tool nonetheless.  

This is important. Technology is a tool that can help develop the critical literacy skills of students. This project 

attempts to show how technology as a tool can transform a literacy program, to help create critical consumers and 

producers of information.  

WHY WRITE THIS DOCUMENT? 

I want to add to the conversation.  

I want to share my passion – which is to teach readers and writers. I want to allow students to follow what 

interests them, and in that way, develop a sophisticated use of literacy skills. This document is the latest iteration 

of the workshop format I’ve been experimenting with for years. Have I perfected it? No! But I’ve reached a point 

where I wish to publish my practice. At this moment, this is the best that I’ve come up with. However, as soon as I 

publish this, I’m sure I’ll make adjustments to it, looking for a better way to ignite the passions of my students! 
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I started creating this text after I left the classroom to become a literacy/numeracy coach. In leaving the classroom 

I was given the opportunity to reflect on my own practice while helping others with their own practice. In 

producing this text, I want to more deeply understand my own teaching.  

In writing about my thinking, I can more deeply understand my own thinking. Then, when I understand my own 

thinking, I am better able to share my thinking.  In leaving my classroom, it was at a crucial time in my 

understanding of how technology can transform teaching. So this document is an attempt to explore my current 

thinking, and the implications for teaching using transformative technology. 

Yet I am now back in the classroom. I’ve taken some of my ideas and tried to put them into place. However, my 

attempts were unfocussed and scattered. Among other things, I think I threw too much at my students. So this 

document is an attempt to lay out all my thinking into a coherent plan, one that is better suited for the needs of 

my particular student community.  

I also want to re*vision the best practices that I have been using successfully: the Reader’s and Writer’s Workshop. 

Having been using these structures and routines in my own class for years, I believe that they lend nicely to 

technology. However, I am just beginning to see how powerful these structures can become.  

I also want to stand on the shoulders of giants. In his disruptive book “Stratosphere” (2013), Michael Fullan 

combines pedagogy, technology and change knowledge with some very interesting implications. I want to explore 

these implications, taking his highly theoretical thinking and apply some practical applications to it. In particular, I 

am fascinated by Fullan’s challenge for us to master our tools. Technology today can transform the way we teach 

and learn. We must leverage these tools as drivers of passion, rather than deliverers of distraction.  

We must leverage technology to become drivers of passion, rather than deliverers of distraction.  

#21CLitWorkshop 

I want to share my passion – which is to teach readers and writers. 

#21CLitWorkshop 

I want to re*vision the best practices of the Reader’s & Writer’s Workshop. I call it the Consumer’s & 

Producer’s Workshop. 

#21CLitWorkshop 
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So this is my addition to the conversation.  

 

A VISION FOR 21ST  CENTURY LEARNERS 

The following is a discussion of pivotal understandings that led me to where I am now. Though some may seem 

outdated now, I think it is important to share these as they have led me to my current pedagogical beliefs.  

DID YOU KNOW? 

When I started in earnest my journey to integrate technology more completely into my practice, one video gave 

me the motivation to begin. Even as I cite this video, it becomes more and more outdated as the development of 

technology continues to explode at an exponential rate.  

The original video is called “Did You Know?”, and was created by Karl Fisch to inspire his colleagues. It did much 

more than that! It has since gone viral, and spawned many different versions and updates. This video shares 

statistics from our fast changing world. It mentions how much information is consumed daily, how populations are 

exploding, what the future could hold for our students. It is a dramatic illustration on how we are living in 

exponential times. The version that inspired me can be found here: 

http://www.youtube.com/watch?v=pMcfrLYDm2U  

Our world is changing: fast! We can no longer presume to know what our students will do when we are done with 

them. This speaks to a fundamental need to shift our entire education system. Though, as a teacher, we are still 

defined by our curriculum, there is a way to make our curriculum reflect our teaching for a 21st Century world. This 

document is an attempt to meet that need.  

 

CAN YOU BE THEIR TEACHER? 

There is a video starring a rather precocious boy, challenging us as teachers to best teach him. It can be found 

here: http://www.youtube.com/watch?v=0VSymMbMYHA  

The star of the video challenges us all.  Clearly, our students (for the most part) live in a digital world. We are 

required to meet them there – but also to teach them there. I believe that teachers must be comfortable with the 

use of technology. We must use technology – not because the kids we teach know (to a certain extent) technology, 

but because technology is able to transform the ways that we teach! 

But we also need to recognize that even though technology has become synonymous with everyday life, our 

students aren’t necessarily using technology to deepen their thinking. If anything, some students find the use of 

technology so distracting that they don’t or can’t go very deep with their thinking. We can do so much with 

technology, but some students need to be shown this.  

http://www.youtube.com/watch?v=pMcfrLYDm2U
http://www.youtube.com/watch?v=0VSymMbMYHA
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The use of technology isn’t necessarily engaging for some students too. Some years, I have fully embraced 

technology in my room, leveraging this tool for every activity and assignment. However, the reaction of some of 

the students have surprised me! Some began to loathe technology. Technology wasn’t inherently motivating. Kids 

loved their phones – but would engage with them mostly for distraction purposes, merely skimming the surface of 

the potential for these devices. They really couldn’t leverage their technology for any sophisticated purpose. Nor 

did they seem to want to.  

In my Twitter feed once, I came across a great quote that said something along the lines of this: thinking 

technology is motivating is like thinking that socks are motivating – both are a normal part of everyday life for our 

students. I wish I could find the original post! But clearly, this shows me that technology use isn’t inherently 

motivating. Kids want to use their technology, but not necessarily for difficult and challenging tasks. Which leads 

me to my next big learning text. 

BRAIN TRICKS – SYSTEM 1 (FAST) & SYSTEM 2 (SLOW) THINKING 

One of the best recent moves I did was show this video to my students: 

https://www.youtube.com/watch?v=JiTz2i4VHFw 

This video explains the theory of how the brain works, divided into two different systems. System 1 is called Fast 

Thinking. This is what your brain desires: making quick, easy decisions and thoughts, based on little information. 

System 2 thinking is Slow Thinking. This is taking longer, more deliberate time thinking about more complicated 

things. It takes some mental energy to engage in System 2 thinking.  

It is a great illustration of how your brain works. In seeing this, my students could better understand their reaction 

to the types of thinking I am asking in my classroom. Previous to this showing, I had a core group of students that 

claimed that they hated using technology. Upon discussion of this video and content, there were a few who 

realized that they didn’t hate technology use (obviously!) but that they hated the deep thinking (System 2 – Slow 

Thinking) that I was asking. This avoidance of the difficult work of deep thinking is a natural reaction. Once we 

brought this into the conversation, then engagement became much more relevant to the use of technology.  

I began to ask the students before our challenging work: Is this going to be Fast of Slow thinking? This prompted 

them to think about their thinking and to get ready for the inevitable resistance. Because this is what the 

Consumer’s and Producer’s workshop is all about: Deep, slowing thinking about their thinking.  

Some students find the use of technology so distracting that they don’t or can’t go very deep with 

their thinking.  

#21CLitWorkshop 

https://www.youtube.com/watch?v=JiTz2i4VHFw


Literacy for the 21st Century Learner 

 

 

 

9 

MINDSET: GROWTH AND FIXED 

Carol Dweck’s book “Mindset: The New Psychology of Success” (2006) and subsequent thinking around brain 

thinking is currently revolutionizing education. Her message is exciting: we can grow our brains! The plasticity of 

the brain helps us all realize that all students can be successful, through hard work and determination. No longer 

can we be allowed to think in such rigid terms of “smart” being a fixed trait, but one that can be developed.  

When challenging the students with difficult work, I remind them about our Growth Mindset messages. 

 

 

Mindsets are beliefs—beliefs about yourself and your most basic qualities. Think about 

your intelligence, your talents, your personality. Are these qualities simply fixed traits, 

carved in stone and that’s that? Or are they things you can cultivate throughout your 

life? 

People with a fixed mindset believe that their traits are just givens. They have a certain 

amount of brains and talent and nothing can change that. If they have a lot, they’re 

all set, but if they don’t... So people in this mindset worry about their traits and how 

adequate they are. They have something to prove to themselves and others. 

People with a growth mindset, on the other hand, see their qualities as things that can 

be developed through their dedication and effort. Sure they’re happy if they’re brainy 

or talented, but that’s just the starting point. They understand that no one has ever 

accomplished great things—not Mozart, Darwin, or Michael Jordan—without years of 

passionate practice and learning. 

http://www.mindsetonline.com/whatisit/themindsets/index.html 

 

To me, as an educator, this has been one of the most exciting developments! Mindset thinking applies to every 

subject and every skill development. Specifically, within the workshops, I encourage students to work hard and 

grow their brain. What I ask of my students is difficult: sometimes because it is new thinking, sometimes because it 

is deeper thinking, and sometimes because I’m asking students to create something new. When we do the difficult 

work of the Literacy workshop with a Growth Mindset, we can we very successful.  

http://www.mindsetonline.com/whatisit/themindsets/index.html
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DIGITAL NATIVE VS DIGITAL IMMIGRANT: 21ST CENTURY LEARNERS 

There is (was?) an ongoing debate over being a digital native and a digital immigrant. The idea, presented by Marc 

Prensky in 2001, was that children today, who grew up surrounded by technology, think and learn fundamentally 

different than those who came before them – presumably their teachers. This means that students are Digital 

Natives, speaking in an instantaneous, immediate-gratification language, while “us” Digital Immigrants speak in a 

language that is more linear, logical – and slower – language!  

However, I learned to be wary of this distinction. Just because students are surrounded by technology doesn’t 

necessarily mean that they can use technology any meaningful ways. I found that students eagerly engage in 

technology for entertainment or distraction, rather than deepening their thinking. It is a challenge to use 

technology for any deep purpose. To move forward towards deeper thinking, go slowly! 

As a teacher, I am haunted by the fear of being the “flashing VCR time” guy: the older, fumbling person who 

doesn’t know to change the VCR clock. I try my best to keep on top of things, but I also know that this is a next-to-

impossible task. This is yet another instance of what I need to let go. I will still try, but I’m open to learning. I know 

that technology is changing at an incredible, exponential rate – and this is something that I can’t keep ahead of 

(much like my Twitter feed!). However, I do need to be open to learning – but also aware enough to show how to 

take these things further. I don’t have to be the expert, but I need to be able to push the thinking further. 

Educators have a responsibility to engage with technology. This isn’t something we can or should dismiss.  

We can meet students where they are, but we also need to take them further! 

 

 

When we do the difficult work of the Literacy workshop with a Growth Mindset, we can we very 

successful. 

 #21CLitWorkshop 

Educators have a responsibility to engage with technology. 

 #21CLitWorkshop 
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DIGITAL CITIZENSHIP 

How is technology viewed in your learning spaces? Is it away, invisible, locked away? Or is it fully present and a key 

part of the learning? 

Google image search the phrase “classroom phone”. These pictures haunt me. The majority of pictures that come 

up are overwhelmingly negative. There are pictures of students in trouble because of phone use, cell phones 

locked away or banned, or phones synonymous with cheating. What do these pictures say about kids and 

technology? That technology is something they can’t handle properly? That kids need to downgrade when coming 

to school? Is that why we confiscate the phones? Now, I’m not saying that students won’t get into trouble. But we 

also need to see that students have the potential of using these powerful devices for very sophisticated purposes.  

In using technology, it is important to also teach students how to properly and politely use technology. In my 

experience, students know how to use their devices, but to not to a deep level of sophistication. They can certainly 

use their devices for distraction! They (some at least) are very adept at currying attention, choosing a filter and 

playing their games. They aren’t as good at starting a conversation and furthering a cause.  

Perhaps most important to this conversation is really exploring how powerful these devices can be. These devices 

that some of us can pull out of our pockets can connect us to the combined knowledge of all humanity. Isn’t that 

amazing?!?  

A metaphoric question I’ve used for some time, which has helped guide the citizenship work in my room, has been 

this: what kind of playground are we working in? Are we working in a walled garden, closed Wi-Fi system, filters 

and firewalls present? Or are they playing in the larger cyberspace, using data to access a larger system?  

One thing I have learned is that students will make mistakes. The thing that worries me is that these mistakes can 

last. There is no shortage of dramatic examples (Snap Chat photos taken in class, bullying a student; students 

bringing and sharing nude pictures; students hacking other student accounts, swearing and behaving 

inappropriately; etc.). However, we need to be prepared to work through these mistakes if we are going to 

leverage these powerful tools. And how we respond to these mistakes creates a culture around technology. This 

past year, I had a student bring an iPad to school every day, but left it in his locker. Why? The culture created at 

school wasn’t a positive one. Students saw technology as a way to get in trouble (at school) and would rather avoid 

that. In reflection, I can see that didn’t do enough to show how powerful and positive these devices could be! 

Instead, I presented a negative message because of a focus on the consequences. 

There does need to be substantial groundwork laid as technology is invited into the room. Rules need to be clearly 

defined – and they need to change as the needs of the room evolve. I make a point of reviewing these rules after 

every break or extended holiday. I also ask for input from the students to make sure these rules are fair and just. 

But I also make sure to stress that these rules help us to do the important work of the Literacy Workshop. They 

help us consume and produce amazing things! So much like care needs to be taken when operating a tool, this tool 

can be used for great things! Rules are only part of the conversation. They aren’t the whole conversation.  

I involve my administration and fellow staff members in this discussion. I share the needs of my room and listen to 

the needs of the other classes. I’ve accepted that students will make mistakes. But I see this as a learning 

opportunity as well. Along with a consequence, what learning will come of this mistake? I hope that the mistakes 
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will be easy to deal with but I can’t predict what trouble the students will get into. I do know that with a strong 

team of parents, teachers, students and administrators, we can make this work.  

So I put this in as a reminder to myself to keep an on-going conversation around digital citizenship – not as a one-

off “Boot Camp” at the beginning of the year, but as a continual learning experience. I need to be especially 

mindful of this technology use when the work gets difficult – when stress impacts the relationships in the class, 

time needs to be spent healing the community and bringing us together.  

I need to continue to challenge my students to be aware of their digital footprint. What impact are they having – 

and is it positive?  

There is no shortage of digital citizenship programs out there. The key is to pick one, and as a team, stick with it. 

Come up with agreed upon rules and guidelines, re-visit often, adding and deleting as needed. I’m also committed 

to involving parents-as-partners in this discussion. Often, parents can add but also learn from this work on proper 

technology use. These questions are just a start in bringing parents into the conversation: Where is computer in 

the house – is it in a public space? What technology is in the bedrooms? Is it monitored? When do the students 

“power down”, to ensure good sleep hygiene? 

So I leave this as a challenge: What will your team do to ensure the safe and polite use of technology? 

21ST CENTURY CLASSROOM 

There is certainly a lot of attention to what the 21st Century Classroom looks like. It is worth mentioning that as of 

this moment of writing, we are 16 years into the 21st century – how are we still having this debate? First, we need 

to recognize that our majority of educational practices are out of date. I say this because, for a variety of reasons, I 

sometimes find that I am teaching what was taught to me – well on 20 years ago! More often in times of stress and 

being ill-prepared, I find that I default to my own schooling experiences. This is not okay! Our students deserve our 

best, most current thinking and practices, in order to be successful in a future world we cannot possibly imagine! 

Also, we need to recognize that technology is rapidly changing the world we live in – so to nail down an entire 

century of teaching and practices is impractical at best.  

One thing I do know is that there needs to be a fundamental shift of the teacher position within the classroom. No 

longer is it viable to hold the teacher up as the holder of all knowledge. Why, when in every child’s pocket is a 

portal to the whole of the human knowledge?!? Rather, I see my role as a facilitator of the learning, working along-

side of the students. So no longer the Sage on the Stage, but the Guide on the Side (I know this is cliché, but worth 

including!). But this also speaks to WHAT is being taught. We, as teachers, need to move towards asking Non-

Google-able questions! 
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One of the biggest changes I feel is the shift towards metacognition: the thinking about the thinking. Students 

need to be aware of their own learning, and monitor this accordingly. So with this at the fore-front, this becomes 

the most important part of the workshops: How do you know you’ve been successful? 

Within the framework of the 21st Century classroom are critical pieces that will enhance student learning: 

 Prioritized Curriculum Expectations 

 Performance Boards 

 Evidence Based Strategies 

 Assessment 

 Monitoring and Targeted Strategic Interventions 

These were taken from the Durham District School Board Math Plan, published in 2014. I see these strategies 

applicable to literacy as well, truly helping to create a 21st Century Classroom. 

I also want to add the following to this list: 

 Technology 

 Inquiry  

 The following is a detailed discussion on how these fit within my workshops.  

PRIORITIZED CURRICULUM EXPECTATIONS 

It is important to look at the curriculum, both the expectations being taught as well as a scope and sequence of the 

specific expectations. I find it really helpful, when looking at what I need to teach, to look at where the students 

have been and where they are going.  

In looking carefully at the language curriculum expectations, I was able to clearly see the overlap among the 

strands. Also, when considering HOW technology can be used, I saw a collapse of the different strands in many 

different cases. We know that sometimes these silos of education aren’t entirely natural, but we are also restricted 

to reporting structures and guidelines.  

There are 6 different literacy skills within the Ontario Language curriculum:  

1. Listening (Oral Language) 

2. Speaking (Oral Language) 

We, as teachers, need to move towards asking Non-Google-able questions! 

 #21CLitWorkshop 
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3. Reading 

4. Writing 

5. Viewing (Media Literacy) 

6. Representing (Media Literacy).  

Within these 6 strands of literacy, I see two major categories:  

 Consuming information: listening, reading, and viewing of media texts 

 Producing information: speaking, writing and representing of media texts 

Below I’ve created two graphics that show the intersections of the curriculum and these literacy categories.  
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PERFORMANCE BOARDS 

There are many important components of a performance board in literacy. The following is a discussion of some of 

these components in what appears to be an ever-evolving list! 

 

Figure 1 Consumer's Workshop Performance Board 

 

Figure 2 Producer's Workshop Performance Board 
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CO-CREATED 

To move a performance board from being wallpaper to being a valuable tool that students will use, it needs to be 

co-created. Students need to have a say, have input into what is on the board – whatever this space may be. 

Though I am a sucker for a well-designed store-bought poster, it is useless if the students don’t use it. And we 

know that students are engaged more in what they have input in. My board has my writing and thinking on it, but 

it also has the writing and thinking of the students.  

My boards aren’t pretty. My boards are useful. A lot of work needs to go into getting these spaces functional. A lot 

of prompting, teaching from that space and guiding the students to use it are just some of the ways to make this 

space come alive.  

Most pieces on the board are co-created. Now this may be a discussion on what I’ve created: does it make sense? 

Do we need to change anything? It could also be a creation FROM the students that is discussed, annotated, and 

agreed-upon. Pieces are added to the board and taken away, depending on the need and purpose that comes from 

the students.  

LEARNING GOALS AND SUCCESS CRITERIA 

This is very important. Students need to know AND be able to articulate what they are learning. In the past, I have 

started directly with the curriculum. From there we co-constructed learning goals and success criteria (LG&SC). 

However, I found that this is often very difficult for students, so I’ve started to see that this is a process that can 

stretch over the year.  

Like all good teaching, students need to know what they are striving towards. So I start the year by presenting the 

curriculum expectations, the learning goal and the success criteria that I’ve created. I know what they need to be 

able to do to be successful. We then discuss what it means and make any adjustments. When we can agree, then it 

is posted – but not permanently. I’ve found the best Learning Goals and Success Criteria are the ones that evolve 

as we most together, discovering things that help us towards success.  

One experiment that I’ve involved my students is looking at how robust our LG&SC are. I’ve challenged them to see 

if, by following our LG&SC, can they achieve a Level 1. If this is possible, then the LG&SC is probably more of a task 

criteria or outline. Things like Title and Details are vague and don’t lead students to success.  

 As the year progresses, students become more and more involved in the process, adding their own voice to the 

learning.  

EXEMPLARS/EXAMPLES 

Along with the Learning Goals and Success Criteria, comes examples to show the students what they are striving to 

produce.   

I’ve taken two approaches with this. Sometimes I produce an example for the students – this is sometimes how I 

launch what I feel is a particularly difficult skill. Other times we co-construct examples as a class or as a group. This 
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is a great way for the students to engage with the learning goals and success criteria. A great way for them to see 

WHAT it is that we are striving towards. Both of these ways help create targets that the students are aiming for.  

As the pathway progresses, I spend time building exemplars. This is either leveled (in the tradition 1-4 sense, 

common within ‘Bump it Up’ walls) or with another language to show growth. I have used “Target” language, 

where I have posted a target in the middle of my board/space, and then with the students, posted examples 

according to the target, with the better examples being closer to the target than the less sophisticated examples.  

Exemplars are flexible tools for the students to self-evaluate their own work. They can compare their work against 

the posted pieces and attached annotations (containing both reasons for the leveled placement, as well as 

suggestions to ‘Bump Up’ to the next level) so that the student can find where their piece falls and then apply the 

suggested strategies to make it more sophisticated.  

One of the best experiences I’ve had in setting up exemplars has been in the Producer’s Workshop, using Grade 10 

Literacy EQAO scoring guides – in my Grade 7 class. We looked at what was expected in Grade 10: EQAO provides 

6 different Levels (Code 10, 20, 30, 40, 50 and 60). Together, we worked to place these 6 different codes within our 

Level 1-4 framework. This was important because it gave the students a say into how we set up the board, but also 

gave them a goal to work towards. 

Setting up exemplars is important work. When time is spent discussing what success looks like, then students are 

in a better place to be successful!  

ANCHORS 

Anchors are an important part of the performance board, and are slightly different than examples and exemplars. 

An anchor is something for the students to refer to: something that anchors the thinking. In numeracy, this could 

be how to follow a computational procedure. In literacy, anchor charts can contain thinking prompts, strategies, 

questions to ask, lists and suggestions. Like previously stated, a good anchor chart is one that is co-constructed 

with the students. I usually say that once a chart has been laminated, it “dies”: It can no longer be changed, 

evolved or altered. If a chart has been laminated for next year, how are those students going to bring that to life?  

One of my favourite anchors (An Overview of Texts) changes every year. Though I print off a large copy of this 

poster for the class to use, this anchor ever-evolving – with stickies being added, things removed or crossed off all 

the time! 

EVIDENCE BASED STRATEGIES 

This is an important place for teachers to look at when considering HOW the students are going to learn the skills 

that they are being taught. I will attempt to detail the strategies that I feel are most effective in my own practice.  

SCAFFOLDED SUPPORT 

Scaffolded support refers to the amount of teacher/expert/peer support the students receive throughout the 

process. The levels of support change throughout the pathway process. In each of these strategies, all teaching and 

learning is heading towards an independent use of the literacy skill.  
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It is important to note that in my teaching, all these strategies are connected. I am modeling the skill that we are 

focused on, we share the use of this particular skill. I then guide small groups of my students who need a more 

intense intervention of this skill, until finally they are ready to practice this skill independently.  These strategies 

are not stand-alone structures. They are all connected, fluid and flexible, dependent on the observations of 

student need, all heading towards an independent mastery of the skills!  

 

 

ACCOUNTABLE TALK 

Talk is such an important part of my classroom. I’ve long since accepted that I won’t have the once-coveted 

“silent” classroom – but I also don’t want that. A rich learning environment is not a silent one. However - it isn’t a 

chaotic one either!  

I run a talk-based classroom. I find that dependent on the level of sophistication of the skill we are developing, the 

noisier it is. When learning a new skill, students must first talk about it. I also find that there is more talk at the 

beginning of the pathway than near the end. And I find that there is more talk when Producing information than 

when Consuming information. Creativity needs talk!! 

This isn’t easy to manage. We need to take a lot of time understanding the kind of talk that can help us, along with 

examples of talk that doesn’t help. This process lasts the year, with many different checks and balances to keep 

our talk accountable. However, this also shouldn’t become the primary job of the teacher – to manage the talk. 

There are much more important things to be done! 

 

Modeled 

Teacher/Expert 
shows the 
sophisticated use 
of the skill

Shared

Teacher/Students 
work together to 
show the 
sophisticated use 
of the skill

Guided

Teacher works 
with small groups 
of students to 
show the 
sophisticated use 
of the skill

Independent

MOST IMPORTANT

Students show the 
sophisticated use 
of the skill
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CONFERENCES, INTERVIEWS 

My favourite time as a teacher is being able to spend time with students – either individually or in small groups. I 

enjoy the focused time that occurs during a conference or interview. In my class, I have had tremendous success 

working with small groups, giving feedback.  

One structure I’ve set up is a Feedback conference. I strategically pull together students, usually at the beginning 

of a pathway. In this group I have students that have produced good work, mediocre and work that is far from the 

target. Together, we look at an example of student work that is very good. We look to see why it is successful, 

referring to our Learning Goals and Success Criteria. We work together to construct feedback: what did this 

student do well, and what do they need to work on? We then, as a group, call the student over and give this 

feedback.  

From there, we examine our own work (individually) and I give feedback accordingly. In this structure, I start with 

the “strongest” student (the one who has produced good work), dismiss them and work through the remaining 

students at the group. I end with the student who is furthest from the target, and we work privately comparing 

and constructing feedback. In this way, the student who has the furthest to go has had the opportunity to see 

multiple pieces along the continuum, as well as purposeful feedback everyone else is getting to keep moving along 

this continuum.  

In this way, everyone gets feedback. The strongest gets feedback that is most appropriate and will help move them 

along. The student who is the furthest from the target gets to see that everyone else gets feedback, as well as 

different examples of student work to inspire them.  

FEEDBACK  

Feedback is something that I spend my entire day giving. My personal frustration is that I spend so much time 

giving feedback, my students had better apply that! One thing that I have successfully incorporated into my daily 

teaching and summative portfolios is starting with the critical question: What feedback are you working on? In 

launching the daily independent work, I ask this of the students. In the portfolio I have students prove that they 

have applied that feedback by gathering samples that show this.  

One problem that I am continually evolving solutions to is what to do with the feedback? If I’ve given feedback on 

a writing sample, for example, then where is this sample kept? I’ve constructed writing folders before, where this 

feedback is kept. I’ve also had students synthesize this feedback in their notebooks – usually with the Learning 

Goals and Success Criteria, as a reminder of what they need to work on. In other years, the feedback was given and 

left in our on-line classroom, where it can be regularly reviewed and never lost! 

Whenever I conference with students, I usually start with a question about feedback: What feedback are you 

working on? Always, we keep in our minds our goals. In this way, my students work towards success.  

ASSESSMENT 

In the pathway model I keep referring to, this is the structure that I follow: 
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 Pre-Assessment: Feedback and Goals to work towards 

o Modeled, Shared and Guided lessons developed according to need 

o Independent practice of the skill 

 Mid-Point Check-in: More feedback and goals given 

o Modeled, Shared and Guided lessons updated 

o Independent practice of the skill 

 Summative assessment: Formal evaluation, Grades given 

It is important to note that it has been suggested that grades or levels NOT be given early in this process. Rather 

the focus should be on the rich descriptive feedback. I’ve struggled with this, as too often my students are mark-

oriented rather than looking at whether they have mastered the literacy skill. Sometimes I find that students need 

to know what level of work they have demonstrated. I’ve had some students that look deeply at the feedback but 

there is no urgency until they understand that they have shown Level 2 thinking.  

I believe that if I am going to spend the time giving rich descriptive feedback, then I want the students to spend the 

time reading and applying that feedback. I need an urgency to be successful. Some years, depending on my 

students, I have given feedback during the pre-assessment/diagnostic stage and then given both feedback and a 

grade during the mid-point check-in.   

I’ve personally struggled with pre-assessment. I know it is so important to figure out what the students know. 

However, too often I’ve been faced with the issue that too many of my students DON’T know. Once I show them 

what I am expecting, then I quickly find that more students are able to show that they can prove that they can 

apply the literacy skill.  

So when should pre-assessment happen? Do you give an assessment “cold” – before any instruction, so you can 

genuinely see what they students know? Or do you account for what students have “forgotten”, by giving them a 

quick review or introductory lesson before giving them the pre-assessment? Either way, students need this 

opportunity to show what they know so that they can receive feedback: goals that they can work towards as they 

head towards independent mastery of the skill.  

What is being assessed? In this document, I will discuss specific examples of assessment. However, I feel that it is 

important to discuss assessment practices, in general. One move I’ve made is to borrow an idea from Numeracy. I 

quite enjoy the idea of “exit tickets”. These are short assessments that are given to students to see if they are 

ready to “exit” this skill: Have they learned what they were supposed to? What thinking are they showing, and 

what can I as the teacher do next?  

Sometimes, I have the whole class complete an assessment – usually at the beginning of the pathway. Sometimes, 

I have only some students complete an assessment (usually those who haven’t demonstrated mastery yet, 

allowing the others to keep practicing and further developing their skills). This often happens during the mid-point 

assessment. 

Assessment doesn’t always have to be a Product: something that the student has created. In Ontario, the Ministry 

of Education as created a document that discusses assessment: Growing Success (2010). This document discusses 

the triangulation of assessment: COP. Teachers should consider multiple sources when assessing students: 

Conversation, Observation, and Product. Each of these sources are valid and should combine for a robust 
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assessment practice. I mention this here because sometimes teachers feel trapped by having only student work to 

prove the grade is valid. Observations and Conversations are also just as valid.  

MONITORING AND TARGETED STRATEGIC INTERVENTIONS 

When moving through the pathway, heading towards independent mastery of the literacy skill, it is important to 

know where students are in this journey. I find that a SMART chart is a powerful tool that shows where students 

are, and then where they need to go next.  

A SMART chart is basically a class list, showing student progress towards mastery (Level 3 of 4, most often). It can 

be set up as a leveled continuum, containing assessment from the pre-assessment and then mid-point check-in. 

Interventions are put in place according to student need. This chart is a great way to pull students for guided 

interventions.  

Whatever format is used, it is important to note where students are in their literacy development and then a plan 

to move these students along. This also helps group students together for guided instruction.  

It is important to note that LLI (Leveled Literacy Intervention, by Fountas and Pinnell) is a system that is meant as 

an intense reading intervention, and NOT as a guided intervention. LLI focusses on a variety of literacy skills, 

whereas guided interventions should focus on the literacy skill being taught in class.  

INQUIRY  

One of the most important shifts in teaching and learning, I find, is the shift from teacher-centered practice to 

student-centered practice.  

Within the Consumer’s workshop, we are isolating skills but applying these within the independent practice. So 

rather than me, traditionally, telling the students to use this skill, the shift is now on the students, asking: How can 

this skill help me as a consumer of information? I challenge them to independently engage in their own listening, 

reading and viewing media messages, developing the literacy skill that we are learning.  

Within the Producer’s Workshop, this isn’t a traditional Form of the Month focus, where the entire class works on 

a pre-determined text. Now, students are creating their own text, asking: How can this skill help me as a producer 

of information? Then students independently engage in their own speaking, writing and representing of messages 

in media texts, developing the literacy skill that we are learning.  

These big questions drive my literacy program.  

TECHNOLOGY 

There is no question that technology has the power to transform teaching and learning. Rather than me be the 

center of all knowledge, I facilitate this process, working alongside my students.  

The following discussion centers on issues to consider when implementing technology. 
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ACCESS AND EQUITY 

Some years, I’ve had many students bring in devices, ranging from phones, tablets and laptops. However, there 

have been years where few kids have brought in devices – both due to apathy or access. 

If I am going to expect that students use technology in their learning, then I need to work on ensuring access for all 

of my students. This may mean booking out the computer lab for dedicated times, sharing the classroom 

computer, or partnering with other teachers who are willing to share their classroom computers.  

Access is an issue. One that isn’t easy to solve. I’ve likened it to the issue of books for classroom libraries. If 

teachers believe that access is important, then just like the struggle to get books, teachers will do what they can to 

gain access. Like my days of haunting garage sales, bargain stores and discarded library book bins, I’ve similarly 

worked to provide computers to my students. If it is important, then I will work for it.  

Equity is also an issue. If I am expecting that students bring in devices to use, then I also need to provide devices 

for my students to use. Equity doesn’t mean the same (or equal). Equity here means ensuring that everyone gets 

what they need to be successful. Some are able to provide their own tools. Some need help getting these tools.  

These are tricky issues that always need to be considered.  

TRAINING 

Training is an issue to consider: HOW to use the technology, WHEN to use the technology, and WHAT to do with 

the technology.  

In my classroom I set up a structure where students can and should learn from each other. It is so exciting to see 

when a new idea surfaces in my classroom and witness this idea spread throughout the room. Allowing and 

encouraging the students to learn from each other is so crucial, as there is no way I can keep on top of all the 

innovation that can occur.  

Another important time in the room is what I call ‘sandbox time’. Early on in my journey, when I introduced a 

program to produce a specific product, I would give my students time to play and mess around with the program. I 

would often encourage them to create a terrible version of the product to get them thinking about the 

components that would be required to be successful.  

I am learning too in this process. Some students are masters of apps and programs, and can teach others how to 

use them. Sometimes I need to stretch and learn, and leverage my own resources to support the learning of my 

students.  

Perhaps here it is important to bring up the idea of innovation. Sometimes I find that students may get stuck, re-

creating the same product or consuming the same kind of text. It is important to keep moving forward, keep 

growing and keep learning! 

BYOD 
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I believe that there is huge potential in allowing students to bring in their own devices. I believe that I can help 

students leverage their very powerful devices to consume and produce powerful texts. However, work needs to be 

done to properly lay the groundwork to allow this to happen. When will students use their devices? What will they 

use these devices for? Where will they be stored?  

I work out these issues during the Digital Citizenship training. Once completed, we construct and sign a contract 

that details our agreement – which in essence is our Digital Driver’s License.  

PRODUCT VS SKILL 

Early in my journey in integrating technology in my program, I experienced a fascinating transition. I began my 

journey excited about the product: PowerPoints, Prezi’s, Audio recordings (recording CDs for our Poetry Café!). I 

then began to focus more on the skills I wanted the kids to learn. So moved from Product oriented to Skill 

oriented, away from Form-of-the-Month to a focused instruction on literacy skills.  

It is important to keep coming back to the skills. Even teachers get excited about products – see Pinterest!! 

However, we need to remain focused on the skills. To some, this is a subtle shift. For others, it is pretty big!  

CONSUMING VS PRODUCING – 1:2 RATIO 

I felt that this is an important point to note when constructing a timetable. Ideally, and in a perfect world, the 

workshops would exist within a literacy block. I try to construct an uninterrupted block of time, often 3 periods or 

an hour and half. I want students consuming and producing at a 1:2 ratio. So in my block, 1 period is spend on the 

Consumer’s Workshop, and 2 periods are spent in the Producer’s Workshop.  
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THE WORKSHOP 

My practice was changed for the better when I discovered the workshop format, written by Lucy Calkins: The Art of 

Teaching Reading and The Art of Teaching Writing (1996 and 1994). The workshop is a structured, predictable time 

spent learning and mastering the art of reading and writing. In my class, students are treated like readers and 

writers, with time given for them to master their skills, with independence being the most important time. 

Students sometimes feel that the predictable time is boring, but that is okay. Rather than being distracted by the 

flashy lesson or gimmicky activity, students focus on their own skill development.  

Rather than being distracted by the flashy lesson or gimmicky activity, students focus on their 

own skill development.  

 #21CLitWorkshop 

This was a revelation to me. Rather than me setting the focus on the product (Now, we are all going to write a 

narrative!), I was able to focus on the skill or process (Now, we are going to learn to revise our work. How can you 

develop this skill in your work?). In a workshop format, students are given choice on HOW they going to show the 

skill – they can produce or consume a variety of things while independently working on the literacy skill.  

A typical workshop format for me is as follows, with times being an approximate: 

 Consumer’s Workshop (30 minutes) 

o Mini-Lesson: modeled or shared lesson on the skill (5 minutes) 

o Independent time: students working on choice to show mastery of the skill (20 minutes) 

 Guided interventions, conferencing, based on student need 

o Sharing Time: students either reflecting on their skill development, sharing with a partner or 

whole class (5 minutes) 

 Producer’s Workshop (60 minutes) 

o Word Work: Time spent on the study of words, language, spelling, grammar, etc. (5 minutes) 

o Mini-Lesson: modeled or shared lesson on the skill (5 minutes) 

o Independent time: students working on choice to show mastery of the skill (45 minutes) 

 Guided interventions, conferencing, based on student need 

o Sharing Time: students either reflecting on their skill development, sharing with a partner or 

whole class (5 minutes) 

When the time given is structured and predictable, then students work on the skills and the thinking.  

HOW DOES TECHNOLOGY TRANSFORM THE WORKSHOP FORMATS?  

This, then, is the crux of the conversation. I write about this in my published article, “They Call Me Mr. MOODLE: 

How technology has transformed my writer’s workshop”, found here: 

http://jcrl.library.utoronto.ca/index.php/jcrl/article/view/18835 

http://jcrl.library.utoronto.ca/index.php/jcrl/article/view/18835
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In this article I discuss how technology has changed my writer’s workshop. I will include some of that discussion 

here, along with more recent thoughts that are applicable.  

In a broad sense, technology has transformed my workshops (both reader’s and writer’s) by allowing my students 

to publish, and by definition, share their thinking. When ideas are taken from a notebook, journal, or writing 

folder, and shared with a larger audience, they become much more important. I will stretch out this thinking in a 

later section. 

Technology transforms what is being consumed and produced. A personal pet peeve of mine is when students 

arrive in my classroom and see reading as ‘novels’. Now, I have nothing against the novel: the long-form narrative 

is a wonderful text, with great novels teaching us how to be a better human. However, my point is that there is so 

much more that can be consumed. With technology, the options extend beyond print materials, and the text 

options stretch off into infinity! Rather than just reading, we are also listening to texts and viewing media texts. 

How exciting to see that teaching is changing from WHAT to read, to HOW to consume information! Amazing! 

In my article I talk about engagement. Now, as I have had more experience to evolve this thinking, I need to qualify 

this. I don’t believe that using technology is inherently engaging. It isn’t. I think it was, as technology was slowly 

being introduced to classrooms. Now, however, I find that technology is so ubiquitous in the lives of students 

OUTSIDE of school, and the use of technology in school has been so wanting, that any attempted use of technology 

in a classroom is seen as a non-event. If anything, it is a patronized acceptance by students: Welcome to my world! 

You are a tourist to my everyday experience.  

Tech is so ubiquitous in the lives of students OUTSIDE of class, any use of tech in class is seen as 

a non-event.  

 #21CLitWorkshop 

 

I do know that technology allows us to collaborate in exciting ways. This collaboration can take many different 

forms – from literally working together on creating a text (sharing a document) to being inspired by the works of 

another to create.  

I also talk about authentic texts in my article. I see such power when consuming or producing texts that are real, 

and not some fabricated textbook resource with no connection to the students’ lived experiences. Another pet 

peeve of mine is the Bristol board projects – when using technology to create something is both easier and 

produces a much more sophisticated product.  

 Technology allows access to a variety of texts. Technology allows us to create a variety of texts.  

THE CONSUMER’S WORKSHOP 

The Consumer’s Workshop is my name for the evolved Reader’s Workshop. It focusses on developing literacy skills 

involving the consumption of information: Listening, Reading and Viewing media texts.  
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It is a place and time in my room where students become Listeners, Readers and Viewers. It is a workshop in that 

different things are tried, risks are taken, and students are challenged to strengthen their literacy skills.  

WHAT IS A TEXT? 

Consuming is thinking. I’ve taken this from Fountas and Pinnell’s (2000) work, and added to it. Whereas they 

stated that “Reading is Thinking”, I’ve grown this idea to include Consuming: Listening, Reading and Writing. A text, 

then, is something that can get us to think.  

 

Consuming is Thinking.  

 #21CLitWorkshop 

 

The following is a list compiled from the Ontario Language Curriculum.  

 

 Oral: Listening Literary Graphic Informational Media: Viewing 

1 Songs, chants, poems, read 
aloud, simple directions in 
group settings, paired 
sharing, small group sharing, 
guest speaker, personal 
recount,  

Pattern books, rhymes, 
books from home, simple 
fiction stories 

Calendars, environmental 
print, signs 

Morning messages, strategy 
charts, instructions, simple 
nonfiction books, labels 

Movies, signs, 
advertisements, cartoons, 
games, picture books, traffic 
signs, icons, movies 

2 Guest speaker 
presentations, small-group 
discussions, poetry, think-
pair-share 

Poetry, folk tales, tales from 
diverse cultures, stories, 
books from home in their 
first language 

Simple maps, charts, 
diagrams, graphs 

“How to” books, non-fiction 
books about topics of 
personal interest, electronic 
texts, primary dictionaries 

Television commercials, 
picture books, DVD/Videos, 
print advertisements, 
television news broadcasts, 
cartoons, cereal boxes 

3 Book club discussions, plays, 
peer conferences, think-pair-
share, oral presentations, 
poems, songs 

Fables, traditional Aboriginal 
stories, poetry, chapter 
books, adventure stories, 
letters, diaries 

Comic books, posters, 
charts, tables, maps, graphs 

“How to” books, print and 
electronic reference sources, 
magazine articles 

Magazines, DVD/Video 
boxes, toys, clothing, games 
associated with movies, 
television shows, or books; 
public service 
announcements, pamphlets, 
advertisements, logos, 
newspapers, television news 
coverage, cartoons, movies, 
plays, picture books,  

4 Small-group drama 
presentations, radio 
announcements, peer 
writing conferences, 
meetings, conversations 

Myths, plays, short stories, 
chapter books, letters, 
diaries, poetry 

Graphic novels, diagrams, 
brochures, graphs and 
graphic organizers, charts 
and tables, maps 

Textbooks, non-fiction books 
on a range of topics, print 
and online newspaper and 
magazine articles or reviews, 
print and online 
encyclopedias and atlases, 
electronic texts such as e-
mails or zines 

Print advertisements, 
websites, CD covers, video 
game packaging, 
documentary, TV shows, 
public service 
announcements, posters, 
newspapers, television game 
shows, television nature 
programs, billboards, 
movies, videos 

5 Think alouds, commentaries, 
conversations, discussions, 
meetings, poetry, television 
program, read alouds,  

Short stories, poetry, myths, 
culturally focused legends, 
plays, biographies, novels 

Graphic novels, hobby or 
sports magazines, 
advertisements,  logos, 
atlases, graphic organizers, 
charts and tables 

Editorials, reports, 
biographies, textbooks and 
other  nonfiction materials, 
print and online articles, 
personal electronic and 
online texts such as e-mails 

Sit-coms, comic books, 
advertisements, t-shirts, 
news coverage,  magazines, 
documentaries, CDs, 
newspapers, television talk 
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 Oral: Listening Literary Graphic Informational Media: Viewing 

shows, news broadcasts, 
television sit-coms,  

6 Oral presentations, 
speeches, songs,  

Short stories, poetry, myths, 
legends, fantasies, novels, 
plays 

Graphic novels, 
advertisements, atlases, 
graphic organizers, charts 
and tables 

Biographies, textbooks, and 
other non-fiction materials; 
articles and reports; prints 
and online editorials, various 
electronic texts, webquest 
texts 

T-shirts, CD and DVD covers, 
advertisements, magazines, 
newspaper articles, news 
programs, websites, blogs, 
movies, music videos, songs, 
video games, drama scripts, 
television game shows 

7 Debates, interview, 
literature circle discussion, 
panel discussions, speeches, 
monologues, lectures, plays,  

Narratives, poetry, novels, 
historical fiction, scripts, 
lyrics, auto/biographies 

Graphs, charts, tables, 
diagrams, maps, surveys, 
graphic organizers 

Print and online 
encyclopedias, manuals, 
articles, textbooks, websites, 
thesauri 

Sports team uniforms, 
webpage, editorials, movies, 
advertisements, photo 
essay, e-zine, televised 
sporting events, video 
games,  chat rooms, 
televised news broadcasts, 
documentaries, clothing, 
films: artistic, commercial, 
documentary; maps, songs, 
magazines 

8 Debates, peer conferences, 
student/teacher 
conferences, group 
discussions, interviews, 
speeches, monologues, 
lectures, plays,  

Narratives, poetry, novels, 
science fiction, essays,  
memoirs, 

Graphs, charts, tables, 
spreadsheets, maps, 
surveys, graphic organizers 

Print and online sources, 
manuals, articles, textbooks, 
transcripts, websites 
 

Stage productions, 
commercials, lead stories 
(newspapers, evening news), 
movies, magazines, televised 
sports game, video games, 
print advertisements, 
websites 

The purpose of this chart is to show the various examples presented in the Ontario Language Curriculum (2006) – it 

does not detail HOW these examples are to be used. This chart is meant to present a variety of texts that can be 

consumed in the Consumer’s Workshop. 

LISTENING, READING, VIEWING: CONSUMING INFORMATION 

When looking closely at the curriculum document, it became clear that there are “essential” expectations that 

encompass listening, reading and viewing skills. As mentioned previously, time does need to be made for the 

strand-specific expectations, the core of my program moves through the essential expectations.  

Here is my plan of instruction for the year:  

 Comprehension Strategies 

 Demonstrating Understanding 

 Extending Understanding 

 Point of View & Making Inferences/Interpreting Texts 

 Analyzing Texts & Responding to and Evaluating Texts/ Understanding Form and Style (OE 2) 

As you can see, the Consumer’s Workshop is heavily focused on the Overall Expectation 1: Reading with Meaning 

(OE 1). As well, I focus on Reading with Fluency (OE 3) during my one-on-one time reading with my students.  

Each of the above essential expectations has its own Pathway. This is dedicated time that we focus on developing 

these skills during the Consumer’s Workshop. Each pathway follows this pattern:  
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THE CONSUMER’S NOTEBOOK 

This is a version of the Reader’s Notebook. Though there is a structure to this notebook, it is also very personal for 

each student. There have been years I have asked that students to bring in their own notebooks, there have also 

been years where I supplied standard books and the students have decorated them accordingly. Either way this 

notebook serves as a tool to contain the resources and reflections to ensure each student is successful in the 

workshop.  

Some years I’ve combined the two notebooks of both workshops, both the Consumer’s Notebook and the 

Producer’s Notebook. I’ve given one notebook, and had each workshop start at the opposite ends, with the 

Producer’s Notebook starting from the back cover, upside down, meeting in the middle.  

LEFT-SIDE & RIGHT-SIDE THINKING 

This is an idea I borrowed from the Interactive Notebooks that I have used in my mathematics instruction. The idea 

here is that on the left side of the page is the information and content: Anchor charts, Learning Goals and Success 

Criteria, etc. The right side of the page contains the student’s own metacognitive reflection on the information. 

Students aren’t just copying down the information, but they are critically reflecting on it, adding in feedback and 

appropriate thinking. I reverse this pattern for students that are left handed, so that they can work with the 

material and still be able to look at it.  

Diagnostic Assessment

Interactive Learning Wall

Practice

Portfolio
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GUIDELINES FOR THE CONSUMER’S WORKSHOP  

This is a list of expectations for the students to be successful in the workshop. This should be co-created with the 

students so that they have a say in HOW the Consumer’s Workshop is going to be run. The following ideas have 

been borrowed from Fountas and Pinnell and can be found here: 

http://www.heinemann.com/shared/onlineresources/E04285/frontBack.html 

1. Read a book or write-down your thoughts about your reading. 

2. Work silently so that you and your classmates can do your best thinking. 

3. Use a soft voice when conferring with a teacher. 

4. Select books that you think you’ll enjoy and abandon books that aren’t working for you after you’ve given 

them a good chance. 

5. List the book information when you begin and record the date when you finish. 

6. Always do your best work. 

Some of my own personal expectations include: 

 Consume information that will make you a stronger reader, listener or viewer. 

 Work on your goals: apply the feedback that you’ve been given (by a teacher, by a peer, by yourself). 

I adapt these expectations to include what we are doing in the Consumer’s Workshop. I replace Reading with 

Consuming, and books with texts.  

It is important to re-visit these guidelines throughout the year, especially after breaks, to ensure the smooth 

running of the workshop. Time needs to be spent establishing the workshop, so that deep thinking can happen. If a 

teacher is spending all their time managing the workshop rather than working with the thinking of the students, 

then it isn’t an effective structure.  

These guidelines are so important that we usually glue them inside the front cover of the notebook.  

CONSUMER’S LOG  

Now, I don’t put too much importance in the log, but I do find it a great place start my conferences from. The 

purpose off the Consumer’s Log is for the students to document the consuming they’ve been doing. I don’t go into 

too much detail: Title, Author/Source, then whether it is an Oral text, Literary, Graphic or Information text 

(reading) or a Media Text. This is a great way to show if students need to balance their consuming or if they need a 

push to consume something more challenging.  

I’ve had students staple a copy of the log inside the cover as well, adding more as the year goes on.  

Again, I don’t ever assess this log, as this leads to compliance rather than genuine interest in the log. Frequent 

reminders are needed to keep the students coming back to complete this resource.  

TABLE OF CONTENTS 

http://www.heinemann.com/shared/onlineresources/E04285/frontBack.html
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This is more of a bookkeeping component, but I like to build the table of contents as the year goes on. I encourage 

students to complete the table of contents in two columns as there may be many entries, but these don’t need to 

take up valuable real estate in the notebook.  

READING GOALS: ACCURACY, COMPREHENSION AND FLUENCY 

I set a goal of reading with each of my students at the beginning of the year (hopefully September, but definitely 

before Canadian Thanksgiving!). This is a hold-out from my primary days, where I started guided reading after 6 

weeks of class time. By this time, I had read with each student and established goals that the students need to 

work on.  

The BAS (Benchmark Assessment System) is an excellent diagnostic tool to uncover fluency strengths and needs. 

Before reading with each student, I share with them my expectations: 

1. Don’t be nervous. Relax and try your best. This is especially important for older students. Perhaps the last 

time they read out loud to a teacher might have been in the late primary grades! Care should be taken 

when establishing a safe place for students to read out loud.  

2. Reading out loud is very different than reading in your head. However, this is the best way for me (your 

teacher) to see and hear your thinking. So show me your thinking – if you think you’ve made a mistake, do 

what you normally do – fix it! I am especially interested in this thinking! 

3. I will be assessing you on your Accuracy (how well you can read the words); Fluency (how you sound 

when you read); and your Comprehension (how well you understand what you’ve read). When we are 

done, I will give you some feedback – what you did well, and what you need to work on.   

4. I expect you to write down in your notebook the goals we set today, and then work on these goals in your 

everyday consuming. I expect you to choose texts that will help you become a stronger reader, listener 

and viewer.   

The following is a screen-shot of my class data wall that shows student progression over the course of the year 

with their reading. 
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The Grade colours correspond to the reading levels appropriate for each grade, according to the Durham District 

School Board. The colours match the LLI kits that would support students struggling in that grade. As shown above, 

I had a number of students who were reading at Grade level (Z) in September. My focus became those who 

weren’t. 

With the student I’ve circled, you can see that he/she was reading at Level Q in September – which is reading level 

appropriate for a student at the beginning of Grade 4. Now, since this student was in Grade 7, he/she had some 

catching up to do. In December this student was reading at a Level V and in May was reading at a Level Z – exactly 

where this student should be in Grade 7! How did this happen? We set goals, we intervened with intensive 

support, and this student read – a lot!! 

Whenever I read with students, I make sure that their feedback is in the Consumer’s Notebook. Whenever I 

conference with the students I review this feedback to ensure that they are working on this during their 

independent practice time. And we add more feedback each time we read together, to keep them moving towards 

their goals.  

TEXT TALKS 

I enjoy book talks, especially at the beginning of the year as students are uncovering my classroom library. I also 

encourage my students to share the other texts that they enjoy. I follow this structure for a text talk: 

 Title and Author or Source 
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 Brief ‘blurb’ – a short summary, designed to ‘hook’ the consumer 

 A recommendation – who would like this text and why? 

These text talks are short, and should hook interest. I’ve structured text talks in the past, assigning specific times 

for each student to present. I’ve also left it more open, asking for volunteers when the time is appropriate (they’ve 

just finished a good text and want to recommend it). I find that nothing excites a community of readers more than 

a good recommendation from a peer.  

I get students to jot notes down in this section – things that interest them, lists of texts they’d like to consume, 

and/or notes from any text talk. This section is very personal, and can look very different among the students.  

PATHWAY SPECIFIC TOPICS  

When the instruction of each literacy skill begins, this occurs in what I call a pathway. Within each pathway there 

are two main sections in the Consumer’s Notebook: 

 Learning Goals and Success Criteria (left side) & Feedback and Goal Setting (right side) 

 Anchor Charts, Mini-Lessons, Practice 

This first section (two-page spread) contains the Learning Goals and Success Criteria. I put this on the Left Side. 

Along with being up on the walls, I want students to have a copy for themselves. On the Right Side I get them to 

add in the feedback and goals that they got from the Diagnostic Assessment, along with the assessment itself. This 

gives a focus to the Learning Goals and Success Criteria. I am adamant about Feedback. If I am going to spend time 

(and let’s be honest, rich descriptive feedback takes a lot of time!), then I want students to apply that feedback.  

The second section contains all the things that help during the practice stage. A copy of the anchor charts can be 

put in the notebook as well. I’ve either copied them (if they are digital) or had the students copy down in the 

anchor chart in their notebook – adding their own notes as needed.  

One of my favourite parts of the notebook is a space for the students to write down their thinking during the class 

read alouds. This is a good space for the kids to anchor their thinking while the read aloud is happening, or as a 

place to keep these notes. It can also be a space for them to refer to while discussing the book. This requires a bit 

of training for the kids to keep putting their thinking down in the notebook. A tech-inspired version of this would 

be to host a back-channel conversation on Twitter, for example, while the read aloud is happening, with a class-

specific hashtag. I really like this option as it makes the thinking of each student more public, and a conversation 

can happen while the read aloud is occurring: real time thinking! 

These pathway specific topics will be repeated in each pathway with the focus changing with each new curriculum 

focus.  

THE STRUCTURE OF THE CONSUMER’S WORKSHOP  

The core of the daily workshop is this:  

 Mini-lesson 
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 Independent Practice 

 Sharing/Goal Setting 

The mini-lesson launches the daily session. This is a quick lesson, inspired by information gathered by the teacher. 

This can be from the pre-assessment, the daily observations, and/or guided reading notes (applicable to the class).  

The independent practice is the most important part. All the instruction is heading towards independent mastery 

of the literacy skills. To structure this practice, I set large goals – either pathway goals (In the next 6 weeks, we 

will…) or weekly goals (By Friday, we will…). I set both consuming goals and practice goals which I will discuss 

below.  

Independent practice is the most important part. All instruction heads towards independent 

mastery of the literacy skills.  

 #21CLitWorkshop 

 

The sharing/goal setting is a relatively quick way to wrap up the workshop for the day. The sharing could be a 

whole-class event (strategically selecting a student to share their thinking) or a partner collaboration. I also prompt 

at this time what could be done for homework or where we are heading next with this skill.  

CONSUMING GOALS 

One of the most important things that I want my students to work on is reading a variety of texts. For me, this 

means that I want students to be independently reading Literary, Graphic and Informational texts. So in the 

Consumer’s Workshop, I want students to be reading – or consuming – these types of texts. With the use of 

technology, though, this transforms the types of texts we are reading. Traditionally, I find that the Consumer’s 

Workshop starts with students selecting print texts first, before being more comfortable reading technology texts. 

I also encourage students to listen to and view media texts as well. Often we set class goals: Read a set number of 

Literary, Graphic and Informational texts as well as Oral (listening) and Media. Other times we set individual goals. 

Often I have some student choosing novels (which require a sustained effort) and other students watching short 

videos. These students need different goals. However, whatever they choose to consume, it needs to help them 

become a stronger consumer: either helping them achieve their reading goals or strengthening their literacy skills.  

WHAT CAN STUDENTS READ?  

I encourage students to self-select texts. This combines the interests of the students, but also keeping in mind the 

reading goals and the level of the text that is appropriate. This requires many conversations of “Just-Right” texts: 

books that are neither too hard nor too easy. I stress that the texts they are consuming need to make them a 

stronger reader, listener and viewer.  
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I also try, though it is often difficult, to classify the reading that the students are doing. Whether it is a literacy, 

graphic or informational text. This stretches the reading selections of the students, making them a stronger reader.  

Starting from the classroom library, I get students to classify the texts as either Literary, Graphic or Informational 

texts. This leads to a conversation of the difficult and often arbitrary classification of these texts. Often texts are 

both literary and graphic (containing both narrative components – characters, problems, solutions, etc. – AND 

graphics).  

From there, students often then start selecting texts based on their personal technology. This could be in the form 

of e-books or digital texts, or webpages: as long as it is appropriate, helps them become a stronger reader, and 

provides an opportunity for them to work on their literacy skills.  

I then transition out to oral texts (ones that can be listened to) and media texts. One of my favourite conversations 

to have with students is about what texts they can consume. Can I watch YouTube? That depends: Is it going to 

help you become a stronger viewer? What thinking are you doing while viewing that text? If students can justify 

the text, then they may consume it!  

This is a process that lasts all year. Are students going to make poor choices? Certainly. But they also make 

excellent choices when given the chance. I keep coming back to the reading goals that we set. When I re-

administer the BAS assessment, I talk to the student about their choices. What texts have you chosen that have 

helped you become a stronger reader? Sometimes students don’t reach their reading goal, which inevitably re-

affirms the need to make good reading choices. Though it is initially difficult to manage, I find that with 

persistence, it pays off to have students be in charge of the text selection.  

LITERACY PRACTICE GOALS 

Depending on the literacy pathway, there are specific skills that we are working on in the Consumer’s Workshop. In 

my first pathway, we work on developing our comprehension strategies. To launch this pathway, we have a pre-

assessment – which gives us our goals to work towards. These goals (given by the teacher) will help develop a 

more sophisticated use of that literacy skill.  

The idea of the Virtual Sticky Note (VSN) came from my use of sticky notes while reading. I encourage my students 

to place sticky notes in the texts they are reading to anchor their thinking within the text. The VSN then is the 

process of taking the sticky note and putting it in a public space or shared with a partner. I give them this structure: 

1. Provide the Title, Author, and/or website along with a brief description of the text. 

2. A description of the place in the text that prompted your thinking.  

3. Your thinking: an application of the literacy skill you are working on (In the first pathway, this would be 

their use of a comprehension strategy).  

4. A brief recommendation – who would be interested in this text and why? 

These VSNs are a shared practice of the literacy skill. These are NOT graded, but shared to inspire the thinking of 

other students. At the end of the pathway, I have students choose their best VSNs for their portfolio to prove that 

they independently use the literacy skill in a sophisticated way.  
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I’ve also structured practice in a different, non-virtual way. After I give the students feedback, we practice our skills 

either in our Notebooks or in a practice booklet. Though these aren’t shared in a public way like the VSNs are, 

there are still opportunities for small groups to share their thinking. We then can choose our best practice 

examples to put in the portfolio at the end of the pathway.  

A typical pathway for me is about 6 weeks long. The diagnostic assessment and building the interactive learning 

wall take about 2 weeks. The practice portion (where we work on our goals) lasts about 4 weeks. And then I usually 

give about a week for the portfolio building.  

The following is an example of the goals from the first pathway. I believe these goals are manageable along with all 

the other things that we are learning: 

By the end of our pathway: 

 Read AT LEAST 2 different Literary, Graphic and Informational texts – 6 in total  

 Listen to AT LEAST 1 Oral Text 

 View AT LEAST 1 Media Text 

 Complete 3 different VSNs OR Complete the practice booklet 

 Complete your Consumer’s Log 

This completes my broad discussion on the Consumer’s Workshop. The next sections are a detailed discussions on 

the specific pathways in which I focus on developing the literacy skills.  
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COMPREHENSION STRATEGIES 

I start with comprehension strategies as this is often the place where students are most comfortable. These are 

strategies that deepen comprehension.  

DEFINITION AND DISCUSSION 

Comprehension strategies are the ways consumers understand the text. They vary depending on the complexity of 

the text, forming a toolbox of skills that readers, listeners and media viewers can use to deepen their 

understanding.  

The following are listed in the curriculum: 

 Activating Prior Knowledge 

 Predicting 

 Visualizing 

 Monitoring Comprehension 

 Questioning 

 Summarizing and Synthesizing 

There is no shortage of resources and support for teaching comprehension strategies. However, I feel it is 

necessary to discuss each of these strategies. Instruction could mean a specific, focussed time to practice each 

skill. However, it is important to note that good readers will apply a variety of strategies throughout their reading, 

depending on what is being consumed. Being forced to apply a certain strategy won’t always be successful.  

It is also important to note that comprehension strategies aren’t just used when stuck. More often than not, I have 

fantastic conversations with “strong” readers who claim they didn’t need to use any of these strategies because 

they understood everything in the text. But these comprehension strategies are things that good readers do to 

allow them to understand the text. Therefore, if a reader was able to understand this text, then they probably 

used (either consciously or unconsciously) these strategies to build their understanding. I find that good readers 

use these strategies, but don’t realize it because they have never had to think about their thinking in this way. I 

usually find my struggling readers are better able, at first, to share their thinking with these strategies, as they are 

more used to thinking about their thinking. I’m particularly fascinated with this part of the Consumer’s Workshop, 

as this could be the first time a student has been prompted to observe their thinking while reading, listening or 

viewing. Once we pass this hurdle, then the work can go much deeper! 

The following is a discussion of each of the comprehension strategies listed above. Again, there are many 

resources available to support and better describe these skills beyond the general introduction that I will provide. 

ACTIVATING PRIOR KNOWLEDGE 
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Activating Prior Knowledge is the ability of the consumer to access what they already know when consuming a 

text. Sometimes referred to as schema, our brains collect and organize information (like filing cabinet!). While 

reading, listening or viewing, good consumers need to access these files: What do I already know about this topic? 

Thinking this way brings more information to the table, deepening your understanding of what you are consuming. 

It could also challenge you to change your schema, depending on what you are now learning. Is what you are 

consuming fit into what you already know, or do you have to adapt your schema?  

This is especially powerful when you challenge students to consume texts about their passion. Becoming more of 

an expert requires you to activate what you already know. To further develop this skill, challenge students to 

choose topics that they are very familiar with. This could lead to some very fascinating conversations around this 

comprehension strategy! 

PREDICTING 

Good consumers of information can make educated guesses. When making a prediction, you then set up your 

brain to either confirm this prediction or revise your prediction.  

Predictions can take many different forms, depending on the form! In a narrative text, for example, a prediction 

could be about what may happen to a character or what may happen next in the plot.  

A prediction could also be related to the construction of a text. This requires students to consider just how these 

texts work. In an infomercial, for example, one could predict that they will show (often) an unnecessary problem 

that can be solved with their product! In a narrative text, we could predict that some sort of obstacle or problem 

will be faced by the main character, but that they will overcome it in the end (despite the tension around failing!).  

VISUALIZING 

Students often claim that visualizing is like creating a movie in your head. This is especially fascinating to discuss 

while students are watching a movie! What then is going on in your head? 

Visualizing is all about bringing a text to life, using the senses: sight, smell, taste, sound and/or touch. Students 

could also place themselves in the text. Visualizing really is bringing more to the text to bring it ‘alive’.  

MONITORING COMPREHENSION 

Monitoring comprehension is an on-going process, where students are ensuring they are understanding what they 

are consuming. This could be a monitoring of accuracy: does what I’m consuming make sense, sound right and look 

right? These are the MSV cues that are assessed in the BAS reading assessments. When students are able to 

monitor their comprehension, they can stop and fix it whenever comprehension breaks down.  

QUESTIONING 

Asking questions primes the brain to search for an answer. When consuming information, questions could be 

asked about the content of the text, the purpose or the author. Students should be encouraged to ask “thick” not 
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“thin” questions, as work should be necessary to answer these questions! Students should have to seek out an 

answer to the question, either by further consuming the text or by searching elsewhere.  

SUMMARIZING AND SYNTHESIZING 

These are pretty big skills. Summarizing involves reflecting on what has been consumed, in a shorter, more 

condensed way. What have I just read? Synthesizing is putting ideas together to see them in a new way. What new 

understanding do I now have by reading this text? What is the big idea here? Both of these skills lead to a deeper 

understanding of the text.  

I tend to focus more here on synthesizing, as summarizing is related more to Demonstrating Understanding, the 

literacy skill that I focus on next within the Consumer’s Workshop.  

Again, there are lot of resources out there to support students who are developing these strategies. The above 

discussion should serve as an introduction to these strategies.  

 

LEARNING GOAL AND SUCCESS CRITERIA 

The following are pieces that I put in my learning goals and success criteria: 

Comprehension Strategies Targets for Success 

21st Century Consumers know how to effectively use comprehension 

strategies to more deeply understand a variety of texts.  

We know we’ve been successful if: 

 We can identify the place in the text that requires a deeper understanding 

 We can NAME the strategy we used 

 We EXPLAIN HOW this strategy helps us understand the text at a deeper level 
Here are some comprehension strategies we are learning to use effectively:  

 Activating Prior Knowledge 

 Predicting 

 Visualizing 

 Monitoring Comprehension 

 Questioning 

 Summarizing and Synthesizing 
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The following is a discussion of the standard set-up for my Learning Goals and Success Criteria. I’m providing this as 

this is the first time in this document that I’m using this set-up.  

 

Title 

Learning Goal 

Success Criteria 

 

Examples of the comprehension strategies 

that we can use.  

 

 

 

I normally include the curriculum expectations just under the title, both to remind myself of what exactly we are 

focusing on, but to also show students the formalized language of what we are learning. This helps us as we co-

construct the learning goals and success criteria throughout the pathway, as sometimes we need to change our 

language if we aren’t doing what we should be doing.  

DIAGNOSTIC ASSESSMENT 

As mentioned previously, it is up to the teacher to determine how the diagnostic assessment is delivered: “warm” 

or “cold”. I often give out the assessment BEFORE co-constructing the Learning Goals and Success Criteria, as I find 

students more engaged in how we are going to be successful, as they’ve just had experience in attempting this 

skill. However, for the purpose of this document, I’m choosing to put the diagnostic assessment discussion AFTER 

the Learning Goals and Success Criteria as the two are intricately related.   

For Comprehension Strategies, I need to see how students are using these tools to help them better understand a 

text. When giving the diagnostic assessment, I do find that I need to remind the students what strategies we are 

focusing on – often I provide just the list.  

In the diagnostic assessment, students should be provided with a text that allows for deeper thinking, but also one 

that they can access (where accuracy is ensured). This could be in the form of a read aloud, or students given a 

short text to consume independently.  

On the diagnostic assessment, I give the following prompts: 

 Name and describe a strategy you’ve used to more deeply understand this text 

 Explain how this strategy helps you more deeply understand the text 
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I may ask them to complete these prompts multiple times to give me more evidence and opportunity to provide 

feedback. Often, it is these diagnostic assessments that begin the interactive learning wall.  

POSSIBLE MINI-LESSONS 

I like to launch the year with a focus on comprehension strategies as I feel that most students have a beginning 

understanding of this skill already. The following is a suggested list of some possible mini-lessons that could occur 

during the workshop, but the most effective lessons will come as a response to information that the teacher 

gathers through Conversations, Observations, and Products (COP assessment triangulation). 

 Focused lessons on each different strategy 

 Teacher read aloud/think aloud, modelling the way the different strategies can present themselves as the 

best tool to use 

 Modelled lesson on how to document the thinking with the practice forms 

 Shared lessons focused on how to use strategies  

 Sharing examples of practice forms 

 Co-constructing interactive board – leveled exemplars from student work 

 Responses to the diagnostic assessment, as well as observations from the on-going learning 

 

PRACTICE 

I do a few key things when getting students to practice this skill while consuming information: 

1. Describe the place in the text that prompted the thinking. What was going on to get you to stop and 

think more deeply about the text? Too often students think this is when they struggled at decoding a 

word. However, with practice they will see that comprehension strategies are used regardless of 

accuracy! These strategies are used to deepen understanding. Sometimes it is just for a second, a quick 

pause in their reading. This prompt is to help the student pay attention to that pause, in order to go 

deeper with the understanding.  

2. NAME and DESCRIBE the strategy. What strategy is the student using? Are they asking a question? What 

was this question? Are they visualizing? What are they visualizing? I know that it isn’t necessary to always 

name the thinking that is going on, but I do expect a description of the thinking that is happening. So 

rather than simply stating that a student asked a question, I have them tell what this question was. 

3. EXPLAIN HOW this strategy helps you more deeply understand the text. This takes the most practice. 

Students need to see that being specific, using examples and sharing their thinking are the best ways for 

others to see what is going on to get them deeper into the text. So if they asked a question, how did this 

question help to deepen their understanding of the text? This is especially important to share this thinking 

with others to inspire, teach and support, as this is often very difficult.  

PORTFOLIO 
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At the end of this pathway, I have students prove that they have mastered this skill. The following are prompts that 

I include in the portfolio: 

Discuss the kinds of texts you’ve consumed:  

 What texts do you like to consume? Why? 

 What has been new for you? 

Discuss what we’ve been learning in the Consumer’s Workshop: 

 What are comprehension strategies? 

 How do they help us? 

Pick an example from your own work. Star or highlight it. Why is it good? 

What do you need to do next to continue to grow as a consumer?  

These prompts are strategic for me. In the first set, I have student reflect critically on what they have consumed. I 

have them look at their Consumer’s Log and see if there are any trends that appear. Are they really interested in 

graphic texts? Are they not consuming any literary texts? Why? 

In the second set of prompts, I want the students to think back and describe what we’ve been working on.  

In the next prompt, I want students to PROVE that they’ve mastered this skill. This is where they choose from their 

own work, and discuss how they’ve been successful. It is important to note that not all practice should be 

assessed. Students should be given the opportunity to select their best – whether this is one or multiple examples 

changes depending on how many practice pieces there are. I have them attach these to the portfolio.  

In the final prompt, I have them look forward and set some goals to work towards. What are they going to work on 

next? What is going to drive them forward in the next pathway? Now this doesn’t have to relate to the next 

literacy skill, but can connect to what they are interested in consuming.  

 

DEMONSTRATING UNDERSTANDING 

Demonstrating Understanding is the ability to show that you’ve understood what you’ve consumed.  

Again, like Comprehension Strategies, I find that there is no shortage of support and resources available to support 

development of this skill. However, what I find innovative is rather than calling it summarizing (which I personally 

believe has lost all meaning for students), calling it as it is: Demonstrating Understanding. So this skill really is 

about students SHOWING that they’ve understood the text that they have consumed.  

 

LEARNING GOAL AND SUCCESS CRITERIA 
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The following is an example of success criteria that I have used in my Grade 7 program. When co-constructing 

Learning Goals and Success Criteria with your own students, it is important to look carefully at the particular 

expectations to ensure that you are focused on the appropriate elements.  

 

Demonstrating Understanding Targets for Success 

21st Century Consumers know how to show we’ve understood difficult texts by 

summarizing important ideas and relevant details. 

We know we’ve been successful when: 

 We can effectively use a summarizing form: mind map, jot notes or short summary 

paragraph 

 We can include related facts (in non-fiction) or important details (in fiction) 

 We can identify the main idea (in non-fiction) or main theme (in fiction) 

DIAGNOSTIC ASSESSMENT 

For this diagnostic assessment, I again provide a text that is appropriate as well as being something that students 

can work with. I provide the following prompts on the assessment: 

Show you’ve understood the text. Include: 

 A summarizing form: mind map, jot notes or a short summary paragraph 

 Include related facts or important details 

 Identify the main idea or theme.  

Before the assessment begins, I may need to review the difference between a mind map and jot notes, but as 

stated previously, most students have experience with summarizing. For this assessment I simply provide the 

prompts then a big space for the students to use best as they see fit.  

POSSIBLE MINI-LESSONS 

The following is a partial list of possible mini-lessons that could occur during this pathway in the Consumer’s 

Workshop. Of course, teachers need to also base their mini-lessons from the assessment triangulation: 

Conversations, Observations and Products (COP).  

 Mini-lessons based on forms: mind maps, jot notes or summarizing paragraphs.  

o I find that mind maps are an incredible form to support students when they are showing that 

they’ve understood. A quick google image search will reveal thousands of possible ways to set up 

a mind map. These can be colourful and artistic ways to show connections among ideas and/or 
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events, often in a flexible way. In my experience, mind maps can be effectively used for both 

fiction and non-fiction texts. With fiction, the mind map could involve the components of the 

text (problem, solution, etc.) along with details. Non-fiction mind maps could involve the various 

sub-topics and details.  

 

Figure 3 Google Image Search 'Mind Maps' 

o Jot notes lend better to non-fiction texts, in my experience. These short notes could be used to 

show an understanding of the details of the text. These jot notes shouldn’t be complete 

sentences, but simply the most important information from the text. They can also be organized 

under headings of the text that has been consumed.  

o Summarizing paragraphs follow a particular structure, and I find that these require a level of 

sophistication to complete these properly.  In my experience, the first sentence contains the title, 

author, and a statement of the theme (for a fiction text) or the main idea (for a non-fiction text). 

The theme is a lesson, moral, or what this author is trying to teach us. Good fiction tells us how 

to be better people, which is connected to the theme. The main idea is what the non-fiction text 

is all about. This could be the message that the author is trying to give us about the topic. After 

the first sentence comes a series of sentences that give details of the story. The final sentence is 

a re-working of the topic sentence: bringing us back to the theme or main idea of the text.  

PRACTICE 

In order for students to strengthen this skill, they need repeated practice. The main part of the Consumer’s 

Workshop is to have students choose texts to consume: both to access their interests, and to strengthen their 

consuming skills. I do ask for this pathway that students choose both fiction and non-fiction texts to practice the 

demonstrating understanding skills.  

For each practice, I ask the following: 

 They give the title and author of the text 

 A short description of the text.  
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 That students PROVE that they’ve understood the text: 

 Use a summarizing form: mind map, jot notes OR short summary paragraph.  

 Include related facts or important details 

 Identify the main idea or theme  

This practice could be done in either a practice booklet, or on a virtual space so that others can be inspired by the 

thinking.  

The practice period needs to be determined as a class. I often assume (sometimes correctly!) that students have 

previous experience with this skill. So depending on the information gathered (both by the diagnostic assessment 

and ongoing observations), the teacher can determine how long this period could be. I like to set a time of 2-3 

weeks.  

It is important to monitor those students who’ve shown struggles in the diagnostic assessments. These students 

would benefit from guided practice.  

PORTFOLIO 

The portfolio is a chance for the students to prove that they’ve mastered the skill. I usually give the students a date 

where all practice is completed, then time in class to complete the portfolio. The following are prompts I use to 

structure the portfolio metacognition:  

Discuss the kinds of texts you’ve consumed:  

 What texts do you like to consume? Why? 

 What has been new for you? 

 Which texts have helped you become a stronger Listener, Reading, & Viewer – Why? 

Discuss what we’ve been learning in the Consumer’s Workshop: 

 What is Demonstrating Understanding? 

 How does it help us? 

Pick 2 examples from your own work. Star or highlight them. Why are they good? 

What do you need to do next to continue to grow as a consumer?  
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EXTENDING UNDERSTANDING 

I love teaching this skill, simply because so many kids misunderstand this skill. Most kids see this skill as ‘Making 

Connections’, but I find it should go much deeper than that. In my experience, students are great at making 

connections (I have a red hat too!) but using these connections to extend their understanding requires a deeper 

level of sophistication.   

 

LEARNING GOAL AND SUCCESS CRITERIA 

The following is an example of a Learning Goal and Success Criteria that I’ve used in my Grade 7 classroom.  

 

 

Extending Understanding Targets for Success 

21st Century Consumers know how to extend our understanding of different texts. 

We know we’ve been successful when: 

 

 We can identify an idea, experience, event, etc. from the text that can be extended.  

 

 We can extend our understanding of this idea by: 

 Connecting it (just like me) OR 

 Comparing it (like me, but not to the same extent)  OR 

 Contrasting it  (unlike me)  

 

 TO -  what we know about: 

o Ourselves: knowledge (I know…), experience (I’ve experienced…), insights (I’ve 

learned) OR 

o To other texts (oral texts, literary, graphic, informational texts, media texts) OR 

o To the world around us (to larger issues, or events that have or are occurring)  
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 We can prove this has extended our understanding: I now more deeply understand this 

text because… 

 

 

 

DIAGNOSTIC ASSESSMENT 

I usually take my time with this assessment, as there are many different things that I am expecting. Normally, I do a 

bit of pre-teaching before delivering this assessment, as I am careful to ensure I don’t get what I don’t want: weak 

connections that don’t further understanding.  

For this assessment, I ask the following prompts, again ensuring I’ve chosen an appropriate, extendable text: 

Extend your understanding of this text. Include: 

 A part of this text that can be extended (describe it) 

 Connect, compare or contrast this idea TO what you know about yourself, to other texts OR to the 

world around us 

 Prove that this has extended your understanding (I now more deeply understand this text 

because..). 

 

Again, I may need to pre-teach the difference between a connection, comparison or a contrast. I also may need to 

focus on ideas or events that are extendable. My running joke (I also have a red hat!) has come from my experience 

with early primary grades, where students enthusiastically offer connections but these connections don’t deepen 

understanding (So what that you’ve got a red hat? How does this help you more deeply understand the character??).   

 

POSSIBLE MINI-LESSONS 

There are a lot of resources to support this skill, both pre-packaged and found on-line. The following are some that 

I’ve personally found success with. 

 Upcoming movie trailers: This past year the movie ‘Batman V Superman: Dawn of Justice’ came out. 

Before opening day, my students viewed the trailers along with a number of videos that discussed “Easter 

Eggs” – hidden ideas that connected to storylines in either the comics or previous movies. These 

discussions are great to illustrate what this skill is all about. Students who are familiar with the comic book 

world often enthusiastically participate. The same can be done with any pop-culture event or spectacle.  
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 There are lots of viral posts that make conjectures about future seasons of television shows as well as 

hidden secrets of the past seasons. This is another great example to show students what this skill is about.  

When teaching this skill, I spend some time reflecting on the following critical questions: 

Extending Understanding Questions to Consider 

21st Century Consumers know how to extend our understanding of different texts. 

Questions to consider: 

 Is your idea, event, experience extendable? Is it important to think about this? Will this 

thinking help you more deeply understand the text? 

 

 What will you do with this idea, event, or experience? 

o Connect?    ○ Yourself? 

o Compare?  TO   ○ Other Texts? 

o Contrast?    ○ The World Around Us 

 

 How can you prove that this thinking has extended your understanding of the text? 

Refer to your original idea, event or experience – have you extended your 

understanding of this?  

 

PRACTICE 

The following is how I structure my practice: 

Title, author, source: 

ѻ Oral   ѻ Literary  ѻ Graphic  ѻ Information   ѻ Media 

 

What is the idea or part of the text that you need to extend your understanding on? 

o Connect 
o Compare 
o Contrast TO 

o Text 
o Self 
o World 
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Describe the thinking you did when you extended your understanding.  

PROVE that this thinking helped you extended your understanding.  

Depending on how the development of this skill is progressing, teachers need to determine a practice time. This is 

also time for teachers to work with guided groups, build the interactive learning wall, and develop exemplars and 

anchors. Teachers may wish to present a mid-point assessment to determine if students are developing the skill to 

the desired level of sophistication. Again, I find this skill difficult to launch as most students need to unlearn 

misconceptions before heading in the right direction! 

 

PORTFOLIO 

The following are prompts I’ve used in the final portfolio for extending understanding.  

Me as a Consumer: Extending Understanding 

Discuss the kinds of texts you’ve consumed:  

 What texts do you like to consume? Why? 

 What has been new for you? 

 Which texts have helped you become a stronger Listener, Reading, & Viewer – Why? 

Discuss what we’ve been learning in the Consumer’s Workshop: 

 What is Extending Understanding? 

 How does it help us? 

Pick 2 examples from your own work. Star or highlight them. Why are they good? 

What do you need to do next to continue to grow as a consumer?  
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POINT OF VIEW & MAKING INFERENCES/INTERPRETING TEXTS 

In the Consumer’s Workshop I like to combine these two different literacy skills. To me, this makes sense: 

determining a point of view (character, author, etc.) and inferring proof to support this conjecture. To me, these 

skills combine to identify what the point of view would be. Often, this isn’t obvious so good consumers need to 

infer proof that supports the possible point of view.  

In my experience, I find that students often struggle initially with this skill, so my advice is to go slowly! There are 

very many different opportunities for students to examine point of view, supported by inferenced evidence. As you 

can see from the following scope and sequence, the expectations are to determine point of view in oral texts, 

literary, graphic and informational texts, as well as media texts. This is a true intersection of the consumer’s 

literacy skills. This skill requires a deep commitment in order to master.   

In this case, I find it imperative to examine the following scope and sequence. It is important to see where the 

students have been with this skill and where they need to go.  

 

LEARNING GOAL AND SUCCESS CRITERIA 

The following is an example of the Success Criteria that I’ve used in my Grade 7 class. Like the other examples, this 

is meant to inspire rather than to use blindly.  

Point of View/Making Inferences/ Targets for Success 

21st Century Consumers know how to identify Point of View. 

 

We know we’ve been successful when: 

 We can find the author’s (non-fiction) or character’s (fiction) point of view – what they 

THINK, FEEL or BELIEVE – we can support this with evidence from the text 

 * Fiction – we can determine the author’s point of view by identifying the THEME, MORAL 

or LESSON of the story – we can support this with evidence from the text 

 We can determine if the point of view contains a bias – we can support this with evidence 

from the text AND our own ideas  

 We can present an alternative point of view – people who may think differently – we can 

support this with our own ideas 

 

DIAGNOSTIC ASSESSMENT 
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The diagnostic assessment depends upon the text chosen. Care should be taken to choose a text that contains a 

point of view, and (depending on the grade level) a bias. Care also needs to be taken in choosing a point of view 

that can be supported by evidence in the text.   

The following are generic prompts that could be used, depending on the text: 

o Consider the character X or author of the text. What is his/her Point of View? Support this with 

evidence from the text.  

o Does this point of view contain a bias? Support this inference with evidence from the text AND 

your own ideas.  

o Who would think differently than this point of view? Support this with your own ideas.  

 

 

POSSIBLE MINI-LESSONS 

There are many different resources to support this skill. The following are ones that I particularly enjoy.  

 Bias and America’s Got Talent – In Grade 7 the expectation is to determine a point of view and see if it 

contains a bias. The reality show America’s Got Talent contains many different examples in their 

“Shocking Audition” tropes. Each of these provides an entry point into talking about point of view and 

bias. Why is this audition shocking? What were ‘we’ expecting? What did ‘we’ get instead? These 

discussions can lead to deeper discussions about stereotypes.  

 I’ve used one particular audition as an assessment. This audition is by a 6yo girl who screams her original 

song ‘Zombie Skin’, found here: https://www.youtube.com/watch?v=VhQK-6iI7cI 

The following are prompts I’ve used in this assessment: 

o Consider the audience and judges. What is their Point of View towards the girl auditioning? 

Support this with evidence from the text.  

o Does this point of view contain a bias? Support this inference with evidence from the text AND 

your own ideas.  

o Consider the point of view of the audience and judges. Who would think differently about the 

little girl? Support this with your own ideas.  

PRACTICE  

The following is how I structure my practice opportunities for my students:  

Point of View/Making Inferences 

Title, author, source: 

ѻ Oral   ѻ Literary  ѻ Graphic  ѻ Information   ѻ Media 

https://www.youtube.com/watch?v=VhQK-6iI7cI
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Give a brief description of your text. Include the part that prompted your thinking about Point 

of View. 

 

Consider the author (non-fiction) or characters (fiction) in this text. Determine the point of 

view: What does he/she/they THINK, FEEL or BELIEVE? Support this inference with evidence 

from the text. 

 

Does this point of view contain a bias? Support your inference – include evidence from the text 

AND your own ideas.  

 

Who would think differently? Support this with your own ideas.  

 

PORTFOLIO 

The following are prompts I use to structure the portfolio: 

Discuss the kinds of texts you’ve consumed:  

 What texts do you like to consume? Why? 

 What has been new for you? 

 Which texts have helped you become a stronger Listener, Reading, & Viewer – Why? 

Discuss what we’ve been learning in the Consumer’s Workshop: 

 What is Point of View? What are Inferences? What is a bias? 

 How does it help us? 

Pick 2 examples from your own work. Star or highlight them. Why are they good? 

What do you need to do next to continue to grow as a consumer?  
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ANALYZING TEXTS & RESPONDING TO AND EVALUATING TEXTS/ UNDERSTANDING FORM 

AND STYLE (OE 2) 

 

The following, I feel, is a creative gathering of expectations. To me, this pathway is all about looking at texts 

critically, and based on criteria, judge the effectiveness of the text.  

Care should be taken here in looking at the expectation per grade. Teachers should look at where the students 

have come from and look to where the students are going, with respect to these skills. For example, the Grade 1 

expectations are all about a beginning understanding of how texts work, with a personal response to match. The 

Grade 8 expectations are all about a sophisticated analysis of texts, with a focus on the various components of 

these texts, and a personal response. 

 

LEARNING GOAL AND SUCCESS CRITERIA 

The following is what I’ve used in my Grade 7 classroom. Again, this is meant to inspire teachers in creating their 

own Learning Goals and Success Criteria, rather than a blanket goal for all students and classes.  

21st Century Consumers know how to analyse and respond to a variety of texts. 

We know we’ve been successful when: 

 We can analyse the text  

o We can identify the text form, describing the defining components or attributes 

(This text is a fairy tale. A fairy tale has…) 

o We can identify the organizational patterns of the text, and can explain how 

these patterns help communicate meaning 

o We can identify any text features and can explain how they help the reader 

o We can identify any elements of style, including voice, word choice and 

sentence fluency 

  We can evaluate how effective this text is, based on evidence found when analysing the 

text 
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DIAGNOSTIC ASSESSMENT 

This skill definitely require a lot of pre-teaching. Basically my diagnostic assessment asks two things: 

 Analyse the text, focussing on text form, organizational patterns, text features and elements of style 

 Evaluate the effectiveness of this text 

The diagnostic assessment can take many different forms here, possibly structured as whole-class practice, small 

group attempts or individual assessments. Whatever the form of the diagnostic assessment, the purpose remains 

the same: to gather evidence to inform teaching, leading to independent mastery of this skill.  

POSSIBLE MINI-LESSONS 

I personally find this the most difficult skill to teach in the Consumer’s Workshop. There are a number of reasons, I 

feel, for this. First and foremost, I believe that students in school have been subjected to texts that have been 

edited and vetted, leaving no room for critical response. Students have been taught not to question or analyze 

these texts. They’ve just been expected to consume them.  

One of the ways that I launch this unit is to give the following text as a diagnostic assessment. This text is inspired 

by an EQAO writing prompt from the Spring 2013 Grade 6 EQAO test. I mention this because some teachers may 

wish to use the scoring guide exemplars to help students see different leveled examples.  

 

Analysing and Responding To Texts Diagnostic assessment  

21st Century Consumers know how to analyse and respond to a variety of texts. 

 

Consider the following narrative story:  

I Found a Ring 
 
One day I woke up. I got out of bed, got dressed and had breakfast. I ended up having my favourite – Cheerios! 
With my Cheerios, I had some orange juice and a piece of toast. I ate my cereal and then ate my toast. I thought 
about what I was going to wear. Maybe I could wear my favourite lacrosse shirt – though I did like soccer too. 
Maybe I could wear my Leafs shirt? Rats! It was in the laundry! I really didn’t know what to wear! Perhaps a T-
Shirt? Hmmm……. 
 
My mom came down and had her coffee. “What are you going to do today Joey?” she asked.  
 
“I don’t know, mom!” I said. “Perhaps I’ll go for a walk!” 
 
“Make sure you bring a coat! It is supposed to rain!!” I appreciated her looking after me. Ever since my dad left, 
it was just me and mom.  
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I got my coat, and then grabbed my wallet. I decided I might like to go out for lunch, if my friends were around. 
Did I forget to tell you that it is summer? 
 
I walked and walked and walked. It was a nice day, but the clouds off in the distance looked like they could bring 
rain. Never mind, I said to myself, You won’t get wet! 
 
All of a sudden I found a ring! There it was on the ground! I picked it up and looked at it. It had the initials KP on 
it. I looked around and saw a strange man. I walked over the man. “Did you lose a ring?” I asked. 
 
”Yes I did!” he said. “It has my initials in it: KP.” I couldn’t believe it! I gave him back the ring. He was my dad! 
 
The End.  
 

 

“I Found a Ring!” is a narrative text. What makes a good narrative text? 

A good narrative text has… 

 

 

Is this a good example of a narrative text? Justify your answer with proof from the text.  

This is/isn’t a good narrative text because… 

 

What I find that students struggle most with this assessment is permission to not like the text, or even to recognize 

that this text is a bad example of a narrative text. I start with a narrative text, because I find, traditionally, students 

have had a lot of exposure to narrative texts, both in consuming and producing them. However, even though 

students have had a lot of experience with these texts, analyzing them is a newer experience.  

Clearly this narrative text is a bad example. In terms of Form, this narrative text has the necessary components: 

characters, setting, plot (problem and solution). The character is developed well enough, though too much time is 

spent describing the setting. With respect to plot, it is terribly developed. There is too much emphasis spent 

getting to the problem. In a short story format like this, the problem should be introduced near the beginning. In 

this story, the problem of the missing ring is near the end. The solution is immediate, with no struggle or problem 

at all. In fact, the solution of the missing ring’s owner being Joey’s dad is ridiculous.  

This text also has opportunities to evaluate the organizational patterns, text features and elements of style. 

However, the point of this assessment is to give permission to be critical of texts. Even in whole class discussions, 

most students are initially resistant to admit that this is a terribly written narrative story. So I leave this up to 

individual teacher’s judgement: either present this type of diagnostic assessment “cold” (with no prior discussion) 

or have a session where you can give students permission to admit that a story could be badly written.  
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Other lessons could be taking pre-packaged scoring guides or examples (Level 1 or 2 examples) and get students to 

analyze and respond to these texts. It is important for students to see bad examples as well as good examples for 

this skill to be effective.  

 

PRACTICE 

I structure this pathway into two different sections: Narrative practice and an Independent Project.  

NARRATIVE PRACTICE 

In the narrative practice section of this pathway, I have students write their own examples of the narrative Ring 

story. I give them choice, as other students will be analyzing these texts: these texts could be good or bad, and can 

remain anonymous.  

I have the students consider: 

 The components of a narrative: setting, characters, problem, solution, etc. 

 The organizational pattern of a narrative: beginning (introduce characters, setting), middle (describe the 

problem, attempt solutions), end (solution of problem) 

 The text features of a narrative (navigational tools: chapter numbers and titles; design elements: italics, 

bold fonts; illustrations: pictures) 

 The elements of style of a narrative: voice, word choice, etc. 

It is this criteria which others will base their judgement on.  

I then have the students choose 3 different texts from those submitted, completing the following think sheets: 
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Analysing and Responding To Texts Practice Booklet 

We are learning to analyse and respond to a variety of texts. 

Instructions: 

• Choose 3 different texts to analyze – complete the think sheets for each 

• Choose your best analysis – stretch this out into sentences and paragraphs – see our Target 

 

Analyse the text. Title:  

Components 
What is the purpose of this text? What kind of text is 
it? What are the components or attributes that define 
the form? 
 
 
 
 
 
 
 
 

Organizational Patterns 
How is this text organized?  

Text Features 
What features are there? How do they help the 
reader? 

Elements of Style 
What are some elements of style – think voice, word 
choice, sentence structure.. 
 
 
 
 
 
 
 
 
 
 
 
 

Evaluate the Text 

I think the author has been effective because… I like/don’t like this text because…. 
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The following as a target that I’ve developed in my Grade 7 classroom. Again, this is meant to inspire.  

 

 

Analysing and Evaluating Texts 

Best Friends Forever EXEMPLAR 

Analyse the Text 

The text ‘Best Friends Forever’ is a narrative text, with the purpose To Entertain. The author has included 

the components of narrative text, including: 

 Characters – Kate (narrator), Angie and Ellie. These characters are all believable and what they 

do makes sense. The author has done a great job describing each character, and we (as the 

reader) can really understand and believe the main character of Kate. 

 Setting – the setting of this story is at an elementary school, Kate’s house, and local skating rink. 

These places are established well by the author and are believable for the story. 

 Problem – the problem in this story is quickly established – and in fact, we can quickly guess what 

it is by the title, and by how the author has set up this story. When the story begins we meet 

Angie and Kate, and the author tells in detail how they are best friends. Therefore, it is possible 

that the problem is going to be some sort of test to their friendship. 

 Solution – the solution of the story is well done – it is satisfying, and all the characters end up 

happy by the end of the story.  

This text is organized well. As with most narrative texts, it has a beginning, middle and end. The beginning 

of the story quickly and effectively introduces us to each of the characters, the setting and the problem. 

Since this is a shorter story, the author hasn’t wasted any time. In the middle of the story, we see the 

character of Kate struggle with the problem. The author has done this well by not providing a quick and 

easy solution. We really see her struggle as we head towards the climax of the story. The ending of the 

story is good because the climax happens and we see a great solution to the character’s problem. It is also 

because once the problem is solved, the story is over.  

The author has effectively used a few different text features. The author has used the following 

navigational tools: a title. The title is effective because it hints towards the problem of the story, while 

engaging us to read further. The author has also used italics a few times as a design element. These are 

used effectively to add emphasis to what the characters are saying. Finally, the author has used a few 

illustrations in form of drawings. These are effective because it helps the reader visualize what is going on 

in the story.  

The author has effectively used some elements of style appropriate for a narrative text. The author has 

written very well with voice, making the story sound like it is being told by the character in the story. The 

author has also used dialogue well. I think it is a nice balance between hearing from the other characters 

and also telling the story well. I think too much dialogue would impact the story negatively. 



A 21st Century Re*Visioning of the Reader’s and Writer’s Workshop  

 

The Consumer’s and Producer’s Workshop: #21CLitWorkshop 

 

   60 

Evaluate the Text 

I think this is a very good narrative story, for the reasons stated above. The author has considered and 

effectively used the components of a narrative text, organized it well, effectively used text features and 

has great elements of style.  

I do not like this story. Though this text is well done, I am not interested in the characters or the problem 

that they are experiencing. I have trouble relating or caring about these characters – so this is why I don’t 

like this narrative story.  

 

Again, the above target is meant to show the students what is expected in their analysis. In my class we need to 

spend a lot of time thinking about this skill.  

INDEPENDENT PRACTICE 

This is a shift to an independent practice of this skill. I expect students to choose a form to analyse. They must then 

inquire into the specific components, organizational patterns, text features and elements of style. This is a big step 

for most students. In order for them to be successful, I have them consume many different examples in order to 

come up the criteria in which these texts should be analyzed. This needs to be supported with whole-class 

discussions, guided groups and individual support.  

The following is how I structure the independent project portion of this practice.  

Task Outline 

 

Here we are! This is the final stage of our literacy work. We will be applying our skills of analysis 

and evaluation. Here is what you will do: 

 Choose a purpose and form to evaluate independently: ____________________ 

 Independently read selections to build your knowledge of the purpose and form – write 

down the titles 

 Choose two selections from your independent reading to analyse - fill out the Think 

Sheets for both 

 Stretch out ONE Think Sheet into paragraphs, include this in your folder.  

 Your folder is due: _______________________ 

 

PORTFOLIO 
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For this independent project, I weave the metacognitive aspect into the project itself. The following prompt is 

what I use to complete this pathway. 

Metacognition 

What have you learned in this unit? What have you struggled with? How do you know you’ve been successful? 

 

OTHER POSSIBLE PATHWAYS  

 

It is important to note that the structure of the Consumer’s Workshop may not suit all the expectations. The 

following is a list of expectations that weren’t encompassed by the previously mentioned topics: 

ORAL LANGUAGE 

 Listening to Understand 

1.1 Purpose 

1.2 Active Listening Strategies 
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THE PRODUCER’S WORKSHOP 

The Producer’s Workshop is the opposite of the Consumer’s Workshop. It is a space for students to produce texts: 

speaking, writing and representing media texts.  

MOVING BEYOND THE ‘FORM OF THE MONTH’  

In my early days being a writing teacher, I (along with my division) chose to focus on the ‘Form of the Month’. For a 

determined time period, we would focus on a writing form. We would move through the scaffold-levels of support 

(modeled to shared to guided to independent) as students created their own versions of that text. Next month, we 

would move on. For example, one month we (as a division) would focus on Recounts. Everyone would read and 

study them, fill out planning templates and then write our own.  

 

I need students to think critically about writing and determine what kind of text they are going 

to produce.  

 #21CLitWorkshop 

 

I abandoned this practice for a few reasons. I didn’t believe that I was creating writers. Instead, I felt that I had a 

compliant group of copy writers. During these early years, I was teaching EQAO (both Grade 3 and 6 provincial 

assessments) years, and felt haunted by trying to prepare my students for the inevitable assessment. I tried, often 

in vain, to predict what kind of writing they would have to do. More times than not, there was usually a persuasive 

piece. Sometimes a recount. Often a narrative. But I found that even after I did all the work trying to predict and 

prepare, my students did nothing to help themselves. They still weren’t really prepared to complete these writing 

tasks as writers! 

I needed to create writers. I needed to have my students think critically about the writing they had to do, and 

determine what kind of text it should be.  

So this shifted my writing program into an inquiry model. Students needed to inquire within their writing. The 

following is an ever-evolving list of questions that guide my Producer’s Workshop: 

 What kind of text do I want to create?  

 How does this text work?  

 What does this text look like?  

 What planning do I need to do to create this text? 

 What does a good example of this text look like? 

 How is this text organized? 

 How will I share this text with others? 
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And I needed to shift my instruction to support this inquiry.   

WHAT IS A TEXT? 

This is a tricky question when it comes to producing information. Texts are ever-evolving and are changing with 

technology. No longer can just a few produce information for mass consumption. With the advent of web 2.0 

tools, anyone can produce content. And students today are producing content. It is our challenge as teachers to 

deepen the level of sophistication of what is being produced. Once teachers accept that texts are changing, then 

the production of information evolves accordingly.  

One thing that challenges me continually is to match the producing that is going on in “the real world” to what 

students are producing in class.  

So, in the opposite nature of The Consumer’s Workshop, where Consuming is Thinking, here Producing is getting 

others to Think.  

 

Producing is getting others to Think.  

 #21CLitWorkshop 

 

SPEAKING, WRITING, REPRESENTING: PRODUCING INFORMATION 

Much like the Consumer’s Workshop, there are essential expectations that transcend the speaking, writing and 

representing strands in literacy. However, the core structure of this workshop is very different. In the Consumer’s 

Workshop, the class moved through pathways: set times focused on specific literacy skills. When the skill is 

mastered, then the focus turns to the next skill. In the Producer’s Workshop, the instructional approach is more 

layered, with next expectations being added upon the previous as students move towards mastery.  

 

THE PRODUCER’S NOTEBOOK 

The Producer’s Notebook is a place for the students to contain their thinking. I often combine this with the 

Consumer’s Notebook, so the students can keep all the literacy thinking in the same place.  

The following are key components of the Producer’s Notebook, which also contain left-side and right-side thinking 

(see note in the Consumer’s Notebook):  

GUIDELINES FOR THE PRODUCER’S WORKSHOP 
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The following guidelines are modeled after the guidelines from the Producer’s Workshop.  

1. Write or write down your thoughts about writing.  

2. Work silently so that you and your classmates can do your best thinking. 

3. Use a soft voice when conferring with a teacher. 

4. Write about topics that interest you. Start with what you know about or what you are passionate about. 

5. Share your work. 

6. Produce texts that will make you a stronger writer, speaker or representer. 

7. Work on your goals: apply the feedback that you’ve been given (by a teacher, by a peer, by yourself). 

8. Always do your best work. 

Again, I view these as so important that I have students glue them into the inside cover of the notebook.  

PRODUCER’S LOG  

Much like the Consumer’s Log, the Producer’s Log is a place for students to document what they have produced. 

From this we can see trends, indications of passion, and a place to begin each conference.  

For the log, I ask students to document the following: Title, Purpose, Text Type (spoken, written, media) and date 

published. I have this as a fold-out attached to the inside front cover. 

TABLE OF CONTENTS 

This is the first page, divided into two columns, to record what goes into the Producer’s Notebook. 

PURPOSES FOR WRITING 

The following is a large poster that serves as the most important anchor chart of the Producer’s Workshop.  



Literacy for the 21st Century Learner 

 

 

 

65 

 



A 21st Century Re*Visioning of the Reader’s and Writer’s Workshop  

 

The Consumer’s and Producer’s Workshop: #21CLitWorkshop 

 

   66 

 

PATHWAY SPECIFIC TOPICS:  

Within each pathway, there are a standard set of topics within the Producer’s Notebook: 

 Learning Goals and Success Criteria (left side) & Feedback and Goal Setting (right side) 

 Anchor Charts, Mini Lessons, Practice 

These are responsive to the expectations that we are mastering. 

THE PRODUCER’S WORKSHOP 

The following serves as a discussion of the overall structure of each Producer’s Workshop pathway.  

 

DIAGNOSTIC ASSESSMENT 

The Diagnostic Assessment sets the stage for the writing. For the first pathway of the year, I rely heavily on 

packaged assessments. During EQAO years, there are many different writing tasks and accompanying scoring 

guides that can be used to establish the writing expectations. There are also other resources, such as the Ontario 

Writing Assessment (OWA) that some boards have purchased.  The goal of using these resources is to establish 

what is expected from the students in the writing they are doing. Looking ahead, the texts that they choose to 

write, should help them meet the targets set by the diagnostic assessment.  

Diagnostic Assessment

Interactive Learning Wall

Practice

Portfolio
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The purpose of the diagnostic assessment is for the teacher to gather information on how the students are doing 

with respect to the targeted skills. It is also a chance for teachers to give each students feedback on what they 

need to work on, with respect to the targeted skills. I find that the diagnostic assessment is the most crucial part in 

launching the pathways.  

As stated before, I start with a writing pathway – both because of access to leveled resources and because of high-

stakes testing (students aren’t asked to produce speaking pieces for EQAO!). All the other pieces produced comes 

back to this diagnostic assessment: is what you are producing helping you reach your writing goals? 

I often choose diagnostic writing tasks that are more robust. Here is where I make sure I get students to produce 

persuasive pieces, for example, as I feel that persuasive pieces are more sophisticated forms of writing.  

When assessing the diagnostic task, I have two main goals: recognize strengths AND give specific goals to work 

towards. When I’m giving feedback, I make sure to recognize what the student did well. I also need to recognize 

that when I ask students to complete a diagnostic assessment it isn’t necessarily from a place of strength or 

passion. Students may not be interested in the topic or the form. However, this is a struggle that is reflective of our 

high stakes testing: we know students perform better when given choice, but sometimes they don’t have a choice. 

They still need to be proficient in these instances.  

 

When assessing diagnostics, I have two main goals: recognize strengths and give specific goals 

to work towards.  

 #21CLitWorkshop 

 

 

In giving feedback I need to be focused on the targeted skills in that specific pathway. In my first pathway, I target 

heavily the Developing and Organizing Skills (planning) expectations, as well as a smaller focus on Form 

expectation. So when I’m providing feedback on the diagnostic assessment, I’m sure to give specific goals that will 

help the students develop mastery of both of these skills. This will give them focus and purpose in the independent 

practice portion of the pathway.   

I also get students to re-do the diagnostic assessment AS A SUMMATIVE assessment at the end of each pathway. I 

find this has transformed my writing program, especially for those students who have traditionally struggled. 

Having students complete a diagnostic assessment gives teachers the opportunity to recognize strengths AND 

provide feedback to work towards. Having students re-do the diagnostic assessment at the end of the pathway 

gives them a chance to prove that they’ve been working on the feedback. What a powerful way for students to see 

their own improvement by comparing the same set of assessments – one from the beginning of the pathway, one 

from the end. There is also some unintended pressure here in that students should see some improvement! I 

stress this during our conferences and references to the feedback I’ve given: How have you been working on your 

feedback? What are you going to do differently when we re-do the diagnostic assessment? 
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It is with discretion that I determine who re-does the diagnostic assessment. Some students are very strong 

writers, and to have them re-do an assessment in which they did very with originally is a waste of their time and 

talents. So in these cases, I adapt the portfolio and final assessment to accommodate for these writers.  

INTERACTIVE LEARNING WALL 

After I’ve given feedback on the diagnostic assessment, we start to build the interactive learning wall. This is crucial 

as becomes the centre of support for the students as they head towards practicing the literacy skills in the 

pathway. The following are key components of the learning wall.  

LEARNING GOALS AND SUCCESS CRITERIA 

Students need to know where they are heading, and how to be successful in getting there. At the beginning of the 

year, I normally present the learning goals and success criteria (LG&SC) to the students, and together we co-

construct them to ensure everyone understands and has a voice.  

Once the LG&SC has been co-constructed, I post on the learning wall AND a copy goes in the Producer’s Notebook. 

Following our tradition of left-side and right-side thinking, the LG&SC goes on the left-side and I have the students 

put the goals from the diagnostic assessment, corresponding to the appropriate success criteria. This ensures that 

all the feedback I’ve given doesn’t get lost, and in fact is synthesized in a way that makes the goals personalized for 

each student. Students can then see their goals within the larger LG&SC for the class. Everyone needs to work on 

their planning skills, but some students need to work on organizing their ideas to prepare them to write longer, 

more sophisticated paragraphs.  

ANCHOR CHARTS 

Together, we work on building the anchor charts that are going to help us be successful in each pathway. The most 

important anchor chart I find is the Overview of Texts. It is this chart that students most often get inspiration from. 

At the beginning of each pathway I often look at this chart with the students, considering which texts will help us in 

our literacy focus. If we are working on Voice, for example, perhaps street signs may not help us reach that goal. 

Maybe a diary would better suit that need.  

I get really excited when students start working with the chart, and produce texts that help them reach their goals.  

LEVELLED WORK 

Some call this part of the interactive learning wall the “Bump it Up Wall”. Levelled work is used, along with 

annotations and next steps. Students can find themselves on this wall along with strategies on how to move to a 

more proficient level.  

As mentioned previously, I initially start the year with either an EQAO writing prompt or a packaged assessment, 

which both contain leveled work to display on the wall. Often, though, this work isn’t enough. The wall should 

have leveled work that matches the literacy goals in the LG&SC. This requires that this wall be co-constructed with 

the students. Care needs to be taken here. No student wants to see their work displayed as a Level 1 example. 
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Sometimes I get the students to work together to create examples that would fit these levels. This is a bit safer. 

Sometimes I only have Level 3 and 4 examples, as no one really wants to get a Level 1 or 2. This helps create a 

target to work towards.  

There are different possibilities to go up on this part of the wall. Sometimes I’ve had planning examples along with 

examples of form that are levelled. This helps me direct students. If I find that they are producing pieces that 

aren’t helping them grow, I can’t point to a Level 4 example and prompt them accordingly: Will the text you are 

producing help you produce THIS kind of writing? If the answer is no, then they need to choose another text to 

produce. 

 

PRACTICE 

This is most important part of the pathways. It is here that students choose different texts to produce that will help 

them reach their literacy goals. Teachers need to read the room, if you will, to establish suitable timelines. I’ve 

been flexible in the past, with some years expecting at least one piece per week (as my students were good at 

producing longer, more sophisticated texts) and some years expecting two or more texts. There is a balance 

necessary here, between pressure (to keep students working) and support (to ensure that students are allowed to 

find and pursue their passions). This past year, I’ve established a writing goal of producing at least 4 different texts 

within 4 weeks. However, one student wanted to produce a novel, and needed more time to reach this goal.  

 

Teaching literacy is a balance: pressure (to keep students working) and support (to allow 

students to pursue their passion).  

 #21CLitWorkshop 

 

The driving force in the practice sessions, regardless of whether it is a writing, speaking or representing pathway, is 

that the texts that are being produced NEED TO help students become better producers.  

During these practice times, I’m spending time working with my guided groups (as determined by my diagnostic 

assessment AS WELL AS ongoing observations), conferencing with students (ensuring they are on track to meeting 

their personal goals as well as the class goal, if appropriate), and providing guidance and inspiration (for those 

students struggling to be creative, often for the first time).  

My heart breaks a little each time I have a student who says “I don’t know what to write!”. Often at the beginning 

of the year, depending on the method of instruction that was used the year before, I have a lot of students who 

don’t know how to be creative. They aren’t used to choosing their own topics or haven’t been allowed to follow 

their passions. As the year progresses within the Producer’s Workshop, I find I see this less and less. I get really 

excited when ideas start to spread through the classroom. This past year, I had one particularly innovative student 
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produce a time-lapse video. His purpose was to describe the movement of students in the hallways during 

transitions, as he believed that it was too congested. The idea of a time-lapse spread throughout the room, with 

many different students coming up with different and creative ways to use this form in our media pathway.  

 

I value creativity, innovation & imagination. For students to develop these skills, they must 

create, innovate & imagine! 

 #21CLitWorkshop 

 

I value creativity, innovation and imagination. In order for students to develop these skills, they must be allowed to 

create, innovate and imagine! So not only do I want students producing texts during the practice session that will 

help them become better producers, but I also want students to develop their creativity, innovation and 

imagination! I sometimes have students find success with one type of text, but then are hesitant about moving 

beyond. I had one student who wrote a great biography on someone he was interested in. However, he kept 

writing different biographies on other people rather than trying other types of texts. He had difficulty with his 

innovation skills. With some prompting and work in our conference sessions, he was able to discover other texts 

that he could be successful with.   

PORTFOLIO 

The portfolio is the final part of the pathway for students to prove that they’ve reached their goals. They gather 

selected pieces related to our literacy learning goals and success criteria, along with the second attempt at the 

diagnostic assessment.  

There are standard pieces that I include in each portfolio. I usually start with having the students describe WHAT 

we’ve working on in our pathway, providing examples from their work. For example, if we’ve been working on 

voice in our writing, then I want students to define this skill and provide an example of how they’ve used this skill.  

I then get students to reflect on the diagnostic assessment, in our writing pathways, with the purpose of reflecting 

on what they did well and what they needed to work on.  

I then get the students to select pieces from the practice portion to prove that they’ve been working on the 

feedback they’ve received, along with the second attempt at the diagnostic assessment. This is their chance to 

prove that they’ve mastered the targeted skills in the various pathways.  

Finally, I get students to think ahead and set goals that they need to work towards. I have them reflect on where 

they are and where they need to go.  

The portfolio is the summative assessment, where all our hard work moves towards. It is from these portfolios that 

I assign a grade from the Products submitted, triangulated and supported by the Conversations and Observations. 

This forms our triangle of assessment: Conversation, Observation and Products (COP).  
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PRODUCER’S WORKSHOP LONG RANGE PLAN 

I’ve been successful in running 4 large writing pathways, with the expectations being layered in as the pathways 

progress. These pathways “set the stage” if you will, setting the targets that allow the speaking and media texts to 

be produced effectively.  

WRITING Pathway 1 Pathway 2 Pathway 3 Pathway 4 

Developing & 
Organizing Content 

Purpose and 
Audience 
Developing Ideas 
Classifying Ideas 
Organizing Ideas  

+ 
Research  
Review 

same Same 

Form & Style Form – Mentor Text Form 
Voice 
Word Choice 
Sentence Fluency 
Producing Drafts 

+ 
Point of View 

+ 
Preparing for 
Revision 
Revision 

Conventions  Punctuation 
Proofreading 
Publishing 

+ 
Spelling 
Vocabulary 
Grammar 

+ 
Producing Finished 
Works 

Reflecting on 
Writing Skills & 
Strategies 

Metacognition 
Portfolio 

Metacognition 
Portfolio 

Metacognition 
Portfolio 

Metacognition 
Portfolio 

 

I insert both a Speaker’s and Media – Representing pathway in between the writing pathways, running a Speaking 

AND a Media pathway in each reporting period.  

  

 Pathway 1 Pathway 2 

Oral Language: 
Speaking to 
Communicate 

Purpose and Audience 
Interactive Strategies 
Clarity and Coherence 
Appropriate Language 
 

+ 
Vocal Skills and Strategies 
Non-Verbal Cues 
Visual Aids 
 

Media Literacy: 
Creating Media 
Texts 

Purpose and Audience 
Form 
Conventions and Techniques 
Producing Media Texts 

Purpose and Audience 
Form 
Conventions and Techniques 
Producing Media Texts 

The Oral Language pathways are layered, with the second pathway building off of the first pathway. The Media 

pathway repeats itself due to the limited amount of expectations.  

Here is my year plan: 
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 Reporting period 1 

o Writing pathway #1 

o Media pathway #1 

o Writing pathway #2 

o Oral Language – Speaking pathway #1 

 Reporting period 2 

o Writing pathway #3 

o Media pathway #2 

o Writing pathway #4 

o Oral Language – Speaking pathway #2 

 

WRITING PATHWAY #1 

This is the first pathway in the Producer’s Workshop. The following are expectations that I focus on during this 

pathway: 

Developing and Organizing Content 

 Purpose and Audience 

 Developing Ideas 

 Classifying Ideas 

 Organizing Idea 

Form and Style 

 Form – Mentor Text 

Reflecting on Writing Skills and Strategies 

 Metacognition 

 Portfolio 

 

This first pathway is very important. I spend my time and effort trying to set up the Producer’s Workshop, focusing 

on establishing the culture of producing, starting with writing. 

This pathway is very heavily focused on Planning: Developing and Organizing Ideas, and rightly so. Within the 

Producer’s Workshop, I want students to self-select the topic and form for their writing. To be successful, then, I 

believe it is important to plan out that writing.  

I’m not sure if there this an on-going debate about planning, or if it is just reluctant writers kicking up a fuss, but I 

find that there is a lot of resistance among students about planning. In my experience, the difference between 

good writing and great is planning. My metaphor for planning is this: If I want to build a structure, I don’t pick up a 
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hammer and start hammering. I need a blueprint to follow. So it is with writing. I need to know where I am going 

before I start writing.  

The planning focus is on Purpose and Audience, and Developing, Organizing, and Classifying Ideas. My focus on 

Purpose and Audience is all about 4 things: Purpose (why?), Audience (who?). I add in Form (what?) and Role (as 

whom?). With this in mind, we begin our planning.  

Planning is about thinking about the kind of text that you are going to write. To prepare to write, I ask that 

students find a mentor text. This takes on two different forms. A mentor text is an excellent example of what you 

are about to write. I encourage students to consume multiple examples when getting ready to write. I also have 

students find a “how-to” guide. This is an instructional text that tells how to write that form. This thinking helps in 

planning because it helps students think about how the text they are about to write works. This is crucial in the 

planning.  

Planning, to me, is also all about getting your ideas in front of you. Then you can develop them by making them 

stronger. A mind map here works very well in showing students how to develop your ideas. I often say it is “making 

bubbles off of bubbles”, branching off ideas and further developing the ideas. A mind map is also a good way to 

organize your ideas. In a flexible mind map, ideas can be connected together in various ways, and organized very 

well once all of them are on the map.  

In this pathway I provide a planning sheet for the students, but encourage them to work away from it once they 

have internalized what is expected for a good plan. The following is an example of the planning sheet I’ve co-

constructed with my students: 
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Figure 4 Planning Think Sheet for Writing Pathway #1 

 

The other focus for my Writing Pathway is Form. Since this is the first pathway, I want students to start thinking 

about the text they are going to write. What kind is it? How does it work? A lot of my conference time here is 

ensuring that the students are exploring and producing texts.  

 

LEARNING GOALS AND SUCCESS CRITERIA 

Since there are two main things that I focus on during this pathway, I have two different sets of Learning Goals and 

Success Criteria. The first is for the planning.  
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Developing and Organizing Content Targets for Success 

21st Century Producers know how to plan in order to create longer, more 

sophisticated texts. 

We know we’ve been successful when: 

 We have identified What (topic), Why (purpose), Who (audience) and As Whom (role) 

for our writing 

 We have identified mentor texts that inspire good writing 

 We have included the components of that text 

 We have come up with many different ideas  

 We have grouped and ordered our ideas 

 We have strengthened these ideas with supporting details, which can later be stretched 

into “paragraphs” 

This learning goal and success criteria is for the Form, or writing part. 

Form and Style Targets for Success 

21st Century Producers know how to create longer and more complex texts. 

We know we’ve been successful when: 

 Our text is more than 2 “paragraphs” 

 Our text contains the necessary components of that particular form 

 Our text suits the topic (what), purpose (why), audience (who) and role (as whom) 

 

DIAGNOSTIC ASSESSMENT 

The diagnostic assessment here needs to include opportunities for students to show their planning and writing 

skills, to match the above learning goals and success criteria. I find that here a pre-packaged assessment is useful 

because it also provides leveled scoring guides, for the writing at least, to help develop the interactive learning 

wall. Planning examples, more often than not, need to be developed by the students. EQAO has great resources to 

draw from, for Grade 3 and 6 teachers – even Grade 4 and 7, if it is used at the beginning of the year (as the 

students at the end of Grade 6 are practically the same as the students at the beginning of Grade 7!).  

 



A 21st Century Re*Visioning of the Reader’s and Writer’s Workshop  

 

The Consumer’s and Producer’s Workshop: #21CLitWorkshop 

 

   76 

POSSIBLE MINI-LESSONS 

Along with establishing the culture of the Producer’s Workshop, these are some of the lessons that could be 

taught. 

 Planning – of course! These lessons could focus on how to plan using a mind map, along with other ways 

to plan.  

 Planning for different forms – these lessons could illustrate how plans look different depending on what is 

being written. A plan for a menu will look very different than a plan for a diary entry.  

 Using a mentor text – this is very important, and needs a lot of re-visiting. Looking for mentor texts takes 

some guidance. 

 Overview of Texts – students need time and multiple opportunities to look at and play with the Overview 

of Text chart. Talking together and exploring is very important. As well, coming up with texts that aren’t 

on the chart is also useful. For example, have students look at the last text they produced outside of class.  

 Form – students need to have opportunities to work together to see how different forms have different 

components.  

PRACTICE 

Since this is the first pathway, I give lots of time for practice. If I’m going to give 4 weeks practice time, then I 

expect them to produce at least 1 text per week. Care here needs to be taken to continually bring students back 

the diagnostic assessment and feedback given. They need to produce texts that help them reach their goals. I find 

with the initial excitement, there are sometimes missteps with the independence and creativity. Some texts are 

fun but aren’t necessarily sophisticated or help reach their goals.  

The best way to improve as a writer is to write!  

 #21CLitWorkshop 

 

Conferencing and guided practice is crucial here, responding to information gathered from the diagnostic 

assessment. Since this is the first pathway, this is first opportunity to catch those struggling writers and get them 

writing. The best way to improve as a writer is to write! 

Since these is no practice booklet, the issue become how to manage the writing, as students should keep them for 

the portfolio assessment. A writing folder can work, if doing paper and pencil work. There are digital options as 

well. I’ve used a MOODLE in the past and had students publish their pieces in a forum, which others in the class 

could read and respond. I enjoyed this option as other students were inspired by the work. This is tricky to 

establish, as some students are hesitant about sharing their work. However, with a Growth Mindset and knowing 

that practice makes us stronger, I’ve managed to convince the most reluctant writers to share!  

PORTFOLIO 
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Since there are two main areas to focus in writing, I expect students to gather evidence for both of these areas. 

The following are prompts I’ve used for the portfolio for our Writing Pathway #1. 

Me as a Writer Portfolio 

We’ve been working on some big skills in this pathway. Discuss the following, using examples 

from your own work: 

 Planning 

o Purpose and Audience 

o Developing Ideas 

o Organizing Ideas 

o Classifying Ideas 

 Form 

o Mentor Text 

 

Diagnostic Writing 

Consider the original diagnostic assessment.  

 

Developing and Organizing Ideas 

Consider your original plan:  

What did you do well in your plan? 

What did you need to work on? 

 

Form and Style 

Consider the original writing: 

What did you do well in your writing? 

What did you need to work on?  
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Practice Writing 

Developing and Organizing Ideas 

Consider your plans. Choose 2-3 plans. Include them in this package.  

PROVE that you have been working on the feedback from the original 

assessment.  

Form and Style 

Consider your writing. Choose 2-3 texts. Include them in this package. 

PROVE that you have been working on the feedback from the original 

assessment.  

 

Summative Writing Assessment 

Consider the FINAL summative assessment:  

Developing and Organizing Ideas 

Consider your new plan:  

How is this plan better than your first plan? Why?  

 

Form and Style 

Consider the FINAL writing: 

How is this writing better than your first attempt? Why?  

 

Metacognition 

What do you need to do next to continue to improve as a Producer of information?  
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This portfolio gives students an opportunity to prove that they have mastered the literacy skills described in our 

learning goals and success criteria.  

 

MEDIA LITERACY – REPRESENTING – PATHWAY #1 

This is our first media pathway. Students need to understand that they are representing their message here 

through the use of media conventions and techniques. The following is our focus in this pathway:  

 Purpose and Audience 

 Form 

 Conventions and Techniques 

 Producing Media Texts 

With Purpose and Audience, it is a natural progression from our writing pathway, with little changing. Now we are 

looking more deeply at different media forms, thus influencing the purpose and audience.  

Planning here is very important still, much like our writing pathway. The following is an example of the planning 

template I’ve provided to support students in representing their media message: 
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One of the most important things we do is spending time on the message of the text. What are you saying with 

your media text? I’ve mentioned previously the time-lapse that a student of mine had created. His purpose was to 

describe, and his message was that the hallways were too congested during transition times. This message 

influenced the different media conventions and techniques that he used.  

I have found this concept difficult for some students. They have had no problem creating a Power Point 

presentation, but coming up with a message for this presentation can be difficult. A lot of whole-class time is 

needed for this concept to be understood. I sometimes add in a layer to this discussion by asking students to have 

their message matter. What are they trying to say, and is it important? 
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The following are a list of conventions and techniques, taken from the Ontario Language Curriculum (2006): 

 

Figure 5 Media Conventions and Techniques 

Then students are ready to produce their media texts. Using mentor texts here is helpful as well as students need 

to see awesome examples as well as guides to support the creation of these texts.  

LEARNING GOALS AND SUCCESS CRITERIA 

The following is an example of my LG&SC from my Grade 7 classroom: 

Media Literacy Representing Targets for Success 

21st Century Producers know how to effectively represent when producing 

sophisticated texts. 

We know we’ve been successful when: 
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 We can identify the Topic (what), Purpose (why), Audience (who) and Role (as whom) 

 We can effectively identify an appropriate form to suit the specific purpose and 

audience and justify this choice  

 We can effectively apply conventions and techniques appropriate for the text 

 We can produce longer, more sophisticated media texts 

 

DIAGNOSTIC ASSESSMENT 

Honestly, I find this difficult. Here is where I diverge from the normal pattern and don’t give out a diagnostic 

assessment. Instead, I rely back on our interactive performance board and the leveled examples from our writing, 

along with the feedback from our previous writing pathway. I ask that students consider the media text they are 

representing, and look to see how it is applying the feedback and moving them along to becoming more 

sophisticated producers.  

This is a conversation I repeatedly have with my students: What are your goals as a producer? Are you moving 

towards mastering those goals? For example, some students need to work on writing longer, more sophisticated 

paragraphs in their writing. Therefore, the media text they are creating should support this – possibly one meme 

isn’t going to support this. However, many different memes around a theme might support this.  

 

PRACTICE 

Depending on the time, I usually expect at least one media text per week, depending on how sophisticated these 

texts are.  

For this practice time, it is important to re-visit and review the expectations around technology. Are students going 

to be filming? How will they be supervised? Do students have permission to be filmed?  

This has been a recent transition for me. Traditionally, for media, I’ve had the entire class create the same kind of 

media text, much like the form of the month writing I used to do. However, now I’m asking students to create their 

own media texts, following their passions and strengths, emphasizing creativity, imagination and innovation. What 

remains constant, though, is the conversations around message, and media conventions and techniques.  

Again, the consideration here is to where these media pieces are being stored, to be gathered later for the 

portfolio. Some students are good about storing them on their devices. Some years I’ve had students share this in 

an on-line space like a classroom MOODLE, or other virtual environment. Again, the benefit here is to have the 

class be inspired through this sharing.  

I try to encourage as much whole class sharing as possible, both for the conversations around media message and 

conventions and techniques, as well as inspiration from innovation.  
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This is also the first pathway that I introduce peer feedback. I find peer feedback to have the potential of being 

very powerful, as for the most part, peers are very honest and accurate in giving feedback (if the Learning Goals 

and Success Criteria have been regularly reviewed). If students are willing to share to the whole class, then I will 

give feedback on the Peer Feedback form. If they are more comfortable sharing with a friend, then I have them 

complete a form, shown below.  

 

Figure 6 Media Peer Feedback Form 

I do ask that each media piece be reviewed, so a feedback sheet needs to be completed for each of the media texts 

produced. I do this, along with my conferencing, to ensure that sophisticated texts are being produced as well as 

helping students stay on track.  

PORTFOLIO 

The following are prompts I’ve used to help student prove that they’ve met the targets outlined in our Learning 

Goals and Success Criteria.  

 

Media Literacy - Representing Portfolio 
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21st Century Producers know how to effectively represent when producing 

sophisticated texts. 

We’ve been working on some big skills in this pathway. Discuss the following, using 

examples from your own work: 

 Message and Justifying the Appropriate Form 

 Conventions and Techniques 

PROVE that you’ve been successful. Attach your feedback sheets.  

Discuss your media piece(s).  

What media piece are you discussing? What is your message in that text? Why is the form 

you chose appropriate for your message? What would be an inappropriate media form for 

your message? Why? 

What conventions and techniques did you use in your text? Why were they effective?  

Metacognition 

What has been new for you in this pathway? What has helped you become a stronger 

representer? What do you need to do next to continue to improve as a Producer of 

information (in your representing)?  

 

Again, the portfolio is the opportunity for the students to prove they have mastered their skills.  

WRITING PATHWAY #2 

This is one of the biggest pathways, with new expectations being added onto the previous writing pathway. I try to 

give myself more practice time in this pathway in order for students to master all of the following skills.  

The following is the expectations that I focus on during Writing Pathway #2: 

Developing and Organizing Content 

 Purpose and Audience 

 Developing Ideas 

 Classifying Ideas 

 Organizing Ideas 

 Research 
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 Review 

Form and Style 

 Form 

 Voice 

 Word Choice 

 Sentence Fluency 

 Producing Drafts 

Conventions 

 Punctuation 

 Proofreading 

 Publishing 

Reflecting on Writing Skills and Strategies 

 Metacognition 

 Portfolio 

 

Since planning was a large focus during the first pathway, I spend a relative smaller amount of time on this aspect, 

though still emphasizing how important planning is. What is new here is research. In the practice that I expect, I 

want most pieces to involve research, since this is such an important skill. Research here is all about gathering 

information from multiple sources, through multiple ways. Research could be in the form of interviews, accessing 

print or electronic sources. I usually ask that students access at least 3 different sources, in order to triangulate 

accuracy of the information. When beginning research, I challenge students to start with their passions. When 

students begin with something they already know a lot about, they are able to dig into the research in a much 

more sophisticated way, as they are usually looking for something new or something that may contradict what 

they already know. There are many resources out there to support this skill, along with different human resources, 

such as librarians and information/technology specialists.  

Review, in planning, here, is the explicit ability to examine the plan and determine whether they are ready to 

write. Since I’ve added research into the planning, I ask that students look at the information they have gathered 

and determine whether they have enough to begin writing.  

The following is the planning template I provide for my students: 
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Figure 7 Planning Template Writing Pathway #2 

 

My focus in the writing, looking at Form and Style, is still largely form. Here, we are moving beyond just a look at 

the mentor text, but also more deeply into the component of the text: how does this text work? Also, I add in a 

focus on style here, including voice and sentence fluency, to produce more quality drafts. Voice is how the writing 

“sounds”. Students are comfortable discussing voice when the voice is obvious: when it clearly “sounds” like 

someone or something. Diaries and letters are excellent places to start when looking at voice. What I find more 

challenging is looking at voice when it is invisible – when it is either subtle, or not easily identifiable. Having 

students focus on audience here is another great way for them to consider voice. If you were writing to the Prime 

Minister, it would “sound” different than writing to a close friend. So this is why I tie in Word Choice within Voice 

expectation. The words you choose to write with greatly affect the voice.  

Sentence fluency is also a focus in style in our writing. Examining different forms of texts for sentence length is an 

excellent way to introduce this idea. The sentences in an instructional piece are very different than sentences in a 

descriptive piece. Narrative stories combine different sentences for different effects: long, descriptive sentences 

describe mood and setting, while short sentences can create tension and suspense.  
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Conventions here are a new focus, part of the larger expectation of ‘Applying Knowledge of Language Conventions 

and Presenting Written Work Effectively’. As I’ve stated before, the best way to improve in writing is to write. In 

my experience, a focus on conventions too early in the writing process sometimes slows down reluctant writers, 

hampering their progress. In the planning stage, I encourage students to focus more on ideas and less on spelling, 

as I’d rather they have many ideas to draw from. Spelling can come later. My focus in this pathway is punctuation 

as the focus when proofreading. As this is a layered expectation, I build up this with more formal spelling lessons in 

later pathways, along with vocabulary and grammar. So even though I’ve started this as a focus, I don’t include this 

in our Learning Goals and Success Criteria. It serves as more of a conversational point rather than assessment 

focus. I choose to have it formalized as an assessment in our last writing pathway.  

Metacognition and Portfolio aren’t new expectations here, and are a repeat of previous pathways.  

 

LEARNING GOALS AND SUCCESS CRITERIA 

The following is an example of my LG&SC from my Grade 7 classroom. Again, it is meant to inspire rather than 

prescribe. The first is my LG&SC for planning: 

 

Developing and Organizing Content Targets for Success  

Writing Pathway #2 

21st Century Producers know how to plan in order to create longer, more 

sophisticated texts.  

We know we’ve been successful when: 

 We have identified What (topic), Why (purpose), Who (audience) and As Whom (role) 

for our writing 

 We have identified 2 mentor texts that inspire good writing 

 We have included the components of that text 

 We have researched ideas from different sources 

 We have grouped and ordered these ideas 

 We have strengthened these ideas with supporting details, which can later be stretched 

into “paragraphs”  

 We’ve reviewed our plan to determine if we are ready to produce!  
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This LG&SC is for the writing: 

 

Form and Style Targets for Success 

Writing Pathway #2 

21st Century Producers know how to create longer and more complex texts. 

We know we’ve been successful when: 

 Our text is more than 2 “paragraphs” 

 Our text contains the necessary components of that particular form 

 Our text suits the topic (what), purpose (why), audience (who) and role (as whom) 

 Our text contains appropriate and purposeful voice and word choice 

 Our text contains a variety of sentences that enhance the meaning 

 

DIAGNOSTIC ASSESSMENT 

When designing a diagnostic assessment, we need to ensure that it has the opportunity for students to show their 

planning strengths, along with writing (with voice and word choice opportunities). I choose not to assess research 

skills yet, preferring to teach and observe within the practice pathway. This works for sentence fluency as well.  

In the past I’ve given diagnostic assessments that ask students to write a diary entry or a journal. This provides an 

opportunity for the students to show their writing skills as well as an opportunity for me to give feedback on these 

skills.  

PRACTICE 

As mentioned previous, I usually give a lot of time to practice within this pathway, since I feel that research and 

voice & word choice are pretty substantial skills. Again, I don’t require that all writing texts be researched, but ask 

that most should.  

PORTFOLIO 

The following are the prompts I’ve use for the portfolio in this pathway: 

 

Me as a Writer Portfolio 
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We’ve been working on some big skills in this pathway. Discuss the following, using examples 

from your own work: 

 Planning 

o Research 

o Review 

 Form 

o Voice 

o Word Choice 

o Sentence Fluency 

 

Diagnostic Writing 

Consider the original diagnostic assessment.  

 

Developing and Organizing Ideas 

Consider your original plan:  

What did you do well in your plan? 

What did you need to work on? 

 

Form and Style 

Consider the original writing: 

What did you do well in your writing? 

What did you need to work on?  

 

Practice Writing 

Developing and Organizing Ideas 
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Consider your plans. Choose 2-3 plans. Include them in this package.  

PROVE that you have been working on the feedback from the original 

assessment.  

Form and Style 

Consider your writing. Choose 2-3 texts. Include them in this package. 

PROVE that you have been working on the feedback from the original 

assessment.  

 

Summative Writing Assessment 

Consider the FINAL summative assessment:  

Developing and Organizing Ideas 

Consider your new plan:  

How is this plan better than your first plan? Why?  

 

Form and Style 

Consider the FINAL writing: 

How is this writing better than your first attempt? Why?  

 

Metacognition 

What do you need to do next to continue to improve as a Producer of information?  

 

 

ORAL LANGUAGE – SPEAKING - PATHWAY #1 
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This is our first Oral Language – Speaking Pathway. Our focus in this pathway is this: 

Oral Language: Speaking to Communicate 

 Purpose and Audience 

 Interactive Strategies 

 Clarity and Coherence 

 Appropriate Language 

Purpose (why?) and Audience (who?) isn’t new, along with Form (what?) and Role (as whom?).  

Planning, again, is important here. Below is the planning template I provide, but encourage students to work off of 

it, once they are familiar with the expectations: 
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Figure 8 Speaking Planning Template 

Interactive Strategies are new here. The following list is taken from the Ontario Language Curriculum (2006):  

 

Interactive Strategies 

 give other group members an opportunity to speak 

 respond positively to the contributions of others 

 stay on topic and speak to the point  
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 make connections to what other group members have said 

 demonstrate an understanding of when to speak, when to listen, and how much to say 

 paraphrase or restate other group members’ contributions 

 acknowledge another person’s point of view 

 link their responses to the topic of conversation and/or what was said by the previous 
speaker 

 acknowledge and extend other group members’ contributions 

 make relevant and constructive comments on the contributions of other group 
members before responding 

 respond to a group member’s comment by making a personal connection to their own 
experience 

 show awareness of and sensitivity towards the background and experiences of other 
group members when expressing their own views 

 acknowledge different points of view 

 paraphrase to clarify meaning 

 adjust the level of formality to suit the audience and purpose for speaking 

 ask questions and paraphrase to confirm understanding 

 request repetition or an explanation from other group members when meaning is 
unclear  

 use language and forms of address that are appropriate to the formality or informality 
of the situation  

 paraphrase different points of view on an issue to clarify alternative perspectives  

 affirm the contributions of others before responding 

 avoid making highly personal remarks in public or in formal situations 

 

As you can see, the majority of these examples are applicable to small group or individual conversations. I 

encourage students to think beyond these examples to the specific form they are producing. If they were 

delivering a Ted Talk, for example, there would be specific strategies to engage with the audience, such as: 

 eye contact 

 wait time after important ideas 

 modulation in speed and volume 

 walking or moving about the stage 

 etc. 

I would encourage students to consider these strategies while researching different mentor texts.  

Clarity and Coherence is the ability to speak in a way that the audience can clearly understand. I make connections 

here back to the organization of the writing, stressing that it needs to be logical and easy to follow. Paragraph 

structure here is another opportunity to connect. As well, though, speaking in a clear way connects to volume and 

speed. 



Literacy for the 21st Century Learner 

 

 

 

95 

Appropriate language here connects to language, whether is terminology specific to the topic or language that 

matches the formality of the situation.  

 

LEARNING GOALS AND SUCCESS CRITERIA 

The following is an example of the LG&SC I’ve used in my Grade 7 classroom: 

 

Oral Language Speaking Targets for Success 

21st Century Producers know how to effectively speak when producing 

sophisticated texts. 

We know we’ve been successful when: 

 We can identify the Topic (what), Purpose (why), Audience (who) and Role (as whom) 

 We can effectively use interactive strategies to suit the text 

 We can communicate in a clear and coherent manner 

 We can use appropriate words, phrases and terminology 

 

DIAGNOSTIC ASSESSMENT 

Much like the Media – Representing Pathways, I rely here on feedback from the writing pathways and portfolios to 

guide what kind of texts students are producing. Therefore, I leave up the leveled examples on the interactive 

learning board.  

PRACTICE 

Since this is our first speaker’s pathway, and students may be unfamiliar with producing their own spoken texts, I 

usually expect at least one text per week.  

I also rely on peer feedback here, both to keep the students accountable as well as sharing in the imagination, 

creation and innovation. Here is an example of the peer feedback form I’ve used: 
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Figure 9 Speaking Peer Feedback 

These forms are helpful in keeping students invested in the speaking skills we are developing.  

PORTFOLIO 

The following is how I get students to prove what they have learned, by included selected feedback sheets: 

Oral Language: Speaking Portfolio 

Choose 1 speaking piece that you’ve been successful with. Attach your feedback sheet. 

What, Why, Who and As Whom: 

 

What are you most proud of with this piece? 

 

Interactive Strategies 

What are interactive strategies and how do we use them in our Speaking texts? 
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PROVE that you have been successful: 

 

Clarity and Coherence  

What does it mean to speak with clarity and coherence? 

PROVE that you have been successful: 

 

Appropriate Language 

What does it mean to speak with appropriate language? 

PROVE that you have been successful: 

 

Metacognition 

What do you need to do next to continue to improve as a Producer of information?  

 

 

 

WRITING PATHWAY #3 

This pathway in writing isn’t too different than the last pathway. Continuing with the tradition of adding more to 

the layers of expectations, the following is the curriculum focus in this pathway: 

Developing and Organizing Content: 

 Purpose and Audience 

 Developing Ideas 

 Classifying Ideas  

 Organizing Ideas 

 Research 

 Review 
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Form and Style 

 Form 

 Voice 

 Word Choice 

 Sentence Fluency 

 Producing Drafts 

 Point of View 

Conventions 

 Punctuation 

 Proofreading 

 Publishing 

 Spelling 

 Vocabulary  

 Grammar 

Metacognition and Portfolio are the same as previous pathways.  

Planning is the same as previous pathways. However, I adapted the planning template to include Point of View. It 

can be seen below: 
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Figure 10 Planning Template Writing Pathway #3 

The only real difference from the previous planning template is the inclusion of the prompt to get students to 

consider point of view.  

Form and Style is layered and more complex. The biggest thing added is Point of View (POV). This follows the 

thinking around point of view from the Consumer’s Workshop, so this isn’t a brand new skill. Now I’m asking that 

students produce texts that contain a support POV, rather than consume and identify POV.  

The following are selected examples from the Language Curriculum, for illustrative purposes: 

Grade 1 - Point of View 

2.5 begin to identify, with support and direction, their point of view and one possible different point of 

view about the topic 

Teacher prompts: “How do you feel about this topic?” “How do you think your friend feels about this 

topic?” “How can you convey your feelings to your audience?” 

Grade 3 - Point of View 

2.5 identify their point of view and other possible points of view on the topic, and determine if their information 

supports their own view 
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Teacher prompt: “What supporting details have you included for your point of view? Would this point of view 

be accepted by others? Why, or why not?” 

Grade 5 - Point of View 

2.5 identify their point of view and other possible points of view, and determine, when appropriate, if their own 

view is balanced and supported by evidence 

Teacher prompt: “Identify a point of view other than your own and list the arguments that would support it. Have 

you included evidence in your work that would answer these arguments?” 

Grade 7 - Point of View 

2.5 identify their point of view and other possible points of view, evaluate other points of view, and find ways to 

acknowledge other points of view, if appropriate 

Teacher prompt: “How could you let your audience know you have thought about other points of view?” 

As you can see from this sample, the writing expectations go towards a more sophisticated understanding of how 

to write with a supported point of view, while acknowledging other points of view. Therefore, in the practice parts 

of this pathway, students need to produce texts that contain a relevant point of view.  

LEARNING GOALS AND SUCCESS CRITERIA 

The following is a sample of the LG&SC I’ve used for this pathway: 

Developing and Organizing Content Targets for Success #3 

21st Century Producers know how to plan in order to create longer, more 

sophisticated texts.  

We know we’ve been successful when: 

 We have identified What (topic), Why (purpose), Who (audience) and As Whom (role) 

for our writing 

 We have identified 2 mentor texts that inspire good writing 

 We have included the components of that text 

 We have researched ideas from different sources 

 We have grouped and ordered these ideas 

 We have strengthened these ideas with supporting details, which can later be stretched 

into “paragraphs”  

 We’ve reviewed our plan to determine if we are ready to produce! 
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Form and Style Targets for Success 

21st Century Producers know how to create longer and more complex texts. 

We know we’ve been successful when: 

 Our text is 3-5+ “paragraphs” 

 Our text contains the necessary components of that particular form 

 Our text suits the topic (what), purpose (why), audience (who) and role (as whom) 

 Our text contains appropriate and purposeful voice and word choice 

 Our text contains a variety of sentences that enhance the meaning 

 Our text reflects a point of view, and acknowledges alternative points of view (if 

appropriate)  

DIAGNOSTIC ASSESSMENT 

The diagnostic assessment should be designed to show the planning strengths of the student, as well as their 

ability to write with a point of view (usually connected to a voice and word choice). From this assessment, students 

can get feedback on their strengths, as well as goals to work towards in the practice portion of this pathway.  

PRACTICE 

For this practice session, to continue our pattern of building upon the previous skills, planning is still crucial. This is 

when I start to really encourage students to work off of the template. By this time in the year, students should be 

very familiar with the LG&SC, so they may not need the explicit reminders that the template provides.  

With respect to the individual pieces, I ask that most of the texts that students create contain the point of view 

skills required. This is supported by the mini lessons and guided support during this time.  

PORTFOLIO 

The following are prompts that I include: 

Me as a Writer Portfolio 

We’ve been working on some big skills in this pathway. Discuss the following, using examples 

from your own work: 

 Form 

o Point of View 
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Diagnostic Writing 

Consider the original diagnostic assessment.  

 

Developing and Organizing Ideas 

Consider your original plan:  

What did you do well in your plan? 

What did you need to work on? 

 

Form and Style 

Consider the original writing: 

What did you do well in your writing? 

What did you need to work on?  

 

Practice Writing 

Developing and Organizing Ideas 

Consider your plans. Choose 2-3 plans. Include them in this package.  

PROVE that you have been working on the feedback from the original 

assessment.  

Form and Style 

Consider your writing. Choose 2-3 texts. Include them in this package. 

PROVE that you have been working on the feedback from the original 

assessment.  
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Summative Writing Assessment 

Consider the FINAL summative assessment:  

Developing and Organizing Ideas 

Consider your new plan:  

How is this plan better than your first plan? Why?  

 

Form and Style 

Consider the FINAL writing: 

How is this writing better than your first attempt? Why?  

 

Metacognition 

What do you need to do next to continue to improve as a Producer of information?  

 

 

 

MEDIA LITERACY – REPRESENTING - PATHWAY #2 

Since this is our second media pathway, with nothing new being introduced, this provides an opportunity to 

strengthen our skills – and provide evidence for reporting purposes! 

The following is our focus in this pathway:  

 Purpose and Audience 

 Form 

 Conventions and Techniques 

 Producing Media Texts 

I again repeat the same planning form: 
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Figure 11 Media Representing Planning Sheet 

Again, conventions and techniques are important:  
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Figure 12 Media Conventions and Techniques 

LEARNING GOALS AND SUCCESS CRITERIA 

Again, nothing new with the LG&SC: 

Media Literacy Representing Targets for Success 

21st Century Producers know how to effectively represent when producing 

sophisticated texts. 

We know we’ve been successful when: 

 We can identify the Topic (what), Purpose (why), Audience (who) and Role (as whom) 

 We can effectively identify an appropriate form to suit the specific purpose and 

audience and justify this choice  

 We can effectively apply conventions and techniques appropriate for the text 
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 We can produce longer, more sophisticated media texts 

 

DIAGNOSTIC ASSESSMENT 

At this point in the year, with experience with multiple writing pathways and leveled examples, we again forego 

the diagnostic assessment. We will repeat the conversation with my students: What are your goals as a producer? 

Are you moving towards mastering those goals?  

PRACTICE 

At this point I am flexible about goals. Here I may establish individual goals, along with the students, to support 

their growth as a producer.  

Again, for this practice time, it is important to re-visit and review the expectations around technology. Are 

students going to be filming? How will they be supervised? Do students have permission to be filmed?  

I re-use the following peer feedback form:  

 

Figure 13 Media Peer Feedback Form 
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I do ask that each media piece be reviewed, so a feedback sheet needs to be completed for each of the media texts 

produced. I do this, along with my conferencing, to ensure that sophisticated texts are being produced as well as 

helping students stay on track.  

PORTFOLIO 

The following are prompts I’ve used to help student prove that they’ve met the targets outlined in our Learning 

Goals and Success Criteria.  

 

Media Literacy - Representing Portfolio 

 

21st Century Producers know how to effectively represent when producing 

sophisticated texts. 

We’ve been working on some big skills in this pathway. Discuss the following, using 

examples from your own work: 

 Message and Justifying the Appropriate Form 

 Conventions and Techniques 

PROVE that you’ve been successful. Attach your feedback sheets.  

Discuss your media piece(s).  

What media piece are you discussing? What is your message in that text? Why is the form 

you chose appropriate for your message? What would be an inappropriate media form for 

your message? Why? 

What conventions and techniques did you use in your text? Why were they effective?  

Metacognition 

What has been new for you in this pathway? What has helped you become a stronger 

representer? What do you need to do next to continue to improve as a Producer of 

information (in your representing)?  

 

Again, the portfolio is the opportunity for the students to prove they have mastered their skills.  
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WRITING PATHWAY #4 

This is our final writing pathway. In a way, this is where all our work has been heading.  

With respect to our planning, there is nothing new – but no less important to the process! 

In our writing, revision is our big focus here. I spend a lot of time here teaching the difference between editing and 

revising. In my experience, students seem to think that these are parallel strategies. To me, revisions make larger 

changes to the writing, affecting organization, ideas, and the structure of the piece. To that end, I’ve included 

LG&SC specific to revisions, though it is already embedded in our Form and Style LG&SC.  

The last focus in this pathway is an explicit focus on Language Conventions and Presentation Strategies. This is the 

editing of the writing: making the small changes in order to publish the piece. I don’t want to be misleading here, 

though. Some students have needed an individual focus on conventions, whether spelling, or punctuation, or 

grammar, or all of it! Word work is an ongoing focus in class, but this pathway brings this focus directly to our 

writing pieces.  

LEARNING GOALS AND SUCCESS CRITERIA 

I’ve included here the LG&SC for the 3 main parts of our writing: planning, writing, and conventions.  

 

Developing and Organizing Content Targets for Success 

21st Century Producers know how to plan in order to create longer, more 

sophisticated texts. 

We know we’ve been successful when: 

 We have identified What (topic), Why (purpose), Who (audience) and As Whom (role) for 

our writing 

 We have identified 2 mentor texts that inspire good writing 

 We have included the components of that text 

 We have grouped and ordered these ideas 

 We have strengthened these ideas with supporting details, which can later be stretched 

into “paragraphs”  

 We’ve reviewed our plan to determine if we are ready to produce!  

Form and Style Targets for Success 
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21st Century Producers know how to create longer and more complex texts. 

We know we’ve been successful when: 

 Our text is 3-5+ “paragraphs” 

 Our text contains the necessary components of that particular form 

 Our text suits the topic (what), purpose (why), audience (who) and role (as whom) 

 Our text contains appropriate and purposeful voice and word choice; a variety of 

sentences that enhance the meaning 

 Our text is revised to reflect our very best work, focussing on: 

o Content (ideas) 

o Organization 

o Style: voice, word choice, sentence fluency 

o Language conventions: spelling, vocabulary, punctuation, grammar   

 

Revision Targets for Success 

21st Century Producers know how to make changes to their draft to improve the 

quality of the writing. 

We know we’ve been successful when focus on: 

o Content (ideas) 

o Organization – order of ideas 

o Style: voice, word choice, sentence fluency 

o Language conventions: spelling, vocabulary, punctuation, grammar   

 

 

Language Conventions and Presentation Targets for Success 

21st Century Producers know how to present our writing clearly and correctly. 

 

We know we’ve been successful if:  
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 We are spelling words that we know correctly 

 We are using different strategies to help us spell words we don’t know: 

o spell check 

o dictionaries 

o sounding out 

o familiar spelling patterns - endings, blends, etc. 

 We are using excellent words that related to the content 

 We are using punctuation properly to help the reader 

 We are using proper sentences   

 

 

DIAGNOSTIC ASSESSMENT 

For this diagnostic assessment, my big focus is to recognize strengths and provide feedback on the ability of the 

students to revise (along with planning, and writing).  

PRACTICE 

This is this final opportunity for students to practice their skills. Here, I encourage class goals to provide pressure to 

keep the class writing, but am also supportive of student pursuing individual goals. At this point in the year, the 

student are able to establish their own goals to work towards.  

PORTFOLIO 

The following are prompts that I use in this pathway: 

Me as a Writer Portfolio 

We’ve been working on some big skills in this pathway. Discuss the following, using examples 

from your own work: 

 Form 

o Revision 

 Conventions and Presentation 

o Spelling 

o Vocabulary 

o Punctuation 
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o Grammar  

 

Diagnostic Writing 

Consider the original diagnostic assessment.  

 

Developing and Organizing Ideas 

Consider your original plan:  

What did you do well in your plan? 

What did you need to work on? 

 

Form and Style 

Consider the original writing: 

What did you do well in your writing? 

What did you need to work on?  

 

Practice Writing 

Developing and Organizing Ideas 

Consider your plans. Choose 2-3 plans. Include them in this package.  

PROVE that you have been working on the feedback from the original 

assessment.  

Form and Style 

Consider your writing. Choose 2-3 texts. Include them in this package. 

PROVE that you have been working on the feedback from the original 

assessment.  
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Summative Writing Assessment 

Consider the FINAL summative assessment:  

Developing and Organizing Ideas 

Consider your new plan:  

How is this plan better than your first plan? Why?  

 

Form and Style 

Consider the FINAL writing: 

How is this writing better than your first attempt? Why?  

 

Metacognition 

How have you improved as a writer this year? What are you most proud of?  

 

Since this is our last writing pathway of the year, I feel that this final prompt in the metacognition is important to 

help the students reflect on their strengths.  

 

ORAL LANGUAGE - SPEAKING - PATHWAY #2 

This is our second Oral Language – Speaking Pathway. This is an interesting pathway since our focus is rather large 

in this pathway. Much like the writing pathways, these skills are built upon and layered through this process. The 

following is the focus for this pathway: 

Oral Language: Speaking to Communicate 

 Purpose and Audience 

 Interactive Strategies 

 Clarity and Coherence 

 Appropriate Language 
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 Vocal Skills and Strategies 

 Non-Verbal Cues 

 Visual Aids 

The following aren’t new, and provide an opportunity to refine: Purpose and Audience, Interactive Strategies, 

Clarity and Coherence, and Appropriate Language.  

Vocal Skills and Strategies is the ability of the speaker to focus on tone, pitch, pace and volume. Non-verbal cues 

include facial expressions, gestures and eye contact. Visual aids are things that speakers use to enhance their 

presentations.  

Planning, again, is important here. Below is the planning template I provide, but encourage students to work off of 

it, once they are familiar with the expectations: 
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Figure 14 Speaking Planning Template 

 

LEARNING GOALS AND SUCCESS CRITERIA 

The following is an example of the LG&SC I’ve used in my Grade 7 classroom: 
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Oral Language Speaking Targets for Success 

21st Century Producers know how to effectively speak when producing 

sophisticated texts. 

We know we’ve been successful when: 

 We can identify the Topic (what), Purpose (why), Audience (who) and Role (as whom) 

 We can effectively use interactive strategies to suit the text 

 We can communicate in a clear and coherent manner 

 We can use appropriate words, phrases and terminology 

 We can identify non-verbal cues (facial expressions, gestures and eye contact) and use 

them appropriately 

 We can use appropriate visual aids to support and enhance our presentations  

 

DIAGNOSTIC ASSESSMENT 

Much like the Media – Representing Pathways, I rely here on feedback from the writing pathways and portfolios to 

guide what kind of texts students are producing. Therefore, I leave up the leveled examples on the interactive 

learning board from our writing pathways. I continually push students towards these exemplars, prompting them 

towards improvement and mastery.  

PRACTICE 

Since this is our second speaker’s pathway, I expect more from the students – especially since this is our last 

pathway!  

I also rely on peer feedback here, both to keep the students accountable as well as sharing in the imagination, 

creation and innovation. Here is an example of the peer feedback form I’ve used: 
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Figure 15 Speaking Peer Feedback 

These forms are helpful in keeping students invested in the speaking skills we are developing. This is also a 

reminder for the students about the skills we are mastering!  

PORTFOLIO 

The following is how I get students to prove what they have learned, by included selected feedback sheets: 

Oral Language: Speaking Portfolio 

Choose 2-3 speaking piece that you’ve been successful with. Attach your feedback 

sheets. 

 

What are you most proud of with these pieces? 

 

Non-Verbal Cues 

What are non-verbal cues and how do we use them in our Speaking texts? 
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PROVE that you have been successful: 

 

Visual Aids 

What are visual aids and how do we use them in our Speaking texts? 

PROVE that you have been successful: 

 

Metacognition 

What do you need to do next to continue to improve as a Producer of information?  

 

A PROMISE TO SHIP – PUBLISHING AND SHARING OUR WORK 

The natural end-point of any writing endeavor is to publish. This is the act of sharing a text, presumably in a 

finished and polished form. In making a broad generalization (which can be dangerous), students’ experiences with 

publishing predominantly mean that they are sharing a finished product with the teacher, possibly a few others.  

Within the producer’s workshop, the published work is shared with the class, possibly even the world (depending 

on the school’s or teacher’s level of comfort with technology). In my class, the published work is shared with the 

class, using a “public” forum on the MOODLE.  

Now, depending on the class climate, previous experience with publishing, and student’s level of comfort and 

confidence, this can be no easy task. In accepting the challenge to publish, students are sharing their work, 

possibly leaving themselves vulnerable to criticism. If a classroom climate is not properly set up to accept students 

who publish, then this experience could end up being very negative. 

Not all students view themselves as competent writers. This is always a challenge to overcome. However, I stress 

that students not BE the best rather that they BE THEIR best. If what they produce is truly their best, then we can 

ask no more.  

Students are on different places along their developmental continuum. They need to see this, and to compare 

themselves with others is only helpful if it helps themselves to improve.  
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SOME FINAL THOUGHTS 

In that this text is now published, it is by no means done, complete, or perfect – and such is the nature of teaching! 

I’ve been pouring over this text for the past two years, constantly making changes and adjustments. All this time, 

my practice has been improving because I am continually reflecting upon my practice! 

This document is published as I head into another school year. This means that this is yet another year, full of 

challenges and surprises, causing me to more deeply reflect and refine. Therefore this document will keep 

evolving. However, at this moment, here is my genius. Here is what I know to be true, as of this moment.  

My hope is that my genius inspires others. A few years ago I was challenged by a mentor to give back to education. 

Too often teachers take ideas, resources, lesson plans – rarely are we asked to share back! So this is my sharing. 

This is what I believe to be true.  

Enjoy this thinking, challenge it or leave it.  

Michael McClenaghan 

August 2016   
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